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ABSTRACT
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the program includes {1) results of the Metropolitan Achievement
Tests which showed significant improvement of reading levels; (2)
evaluative statements by three reading consultants; (3) a detailed
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Director's Statement

The year 1970-71 marked the second year of EIP operation under the
plan outlined in the "Prospectus for New Directions,' July 1969. To
some degree, this year was one of expansion, particuiarly in terms of
the in-school reading model implemented at E. A. Ware last year. Addi-
tionally, each School/Community Council operated on an increased budget,
with further expansion of activity. The year has been less frustrating
than the period beginning in February of 1969 through early 1970 due,
obviously., to the absence of the throes necessarily experienced at that
time. For that, we have been appreciative. On the other hand, the
development of organization in the EIP communities has been continually
challenging. To that end, perseverance is the key.

This annual report is submitted periodically to chronicle the efforts
to simultaneously improve education and the communities of concern in the
growing and complex metropolis of Atlanta, Georgia. Compiling and present-
ing the 1969-70 report posed some serious problems which interferred with
presentation as scheduled. We have been able to compile, and present., this
report without these complications. ¥%or this, we are also grateful.

We are also proud of the fact zhat the project's efforts have attracted
the attention of education leaders in Atlanta as well as other areas. It
has been our earnest desire to.béccme a beacon in the quest for educational
reform aﬁd impraved cemmunj;y=life. This reality would have been impossi-
ble wifﬁﬁﬁf,the siﬁgere and conééiéntaﬁs»éff@rts'and dedication of the
péTSanel both 1ay anﬁMprofeSSionél,“invalved. Such‘ﬂedication has been
1nsp1r1ng and rewardlng. Mv gratltude is dlrected ta the parents, citizens,
schecl persgnnel and progect staff for th31r part1c1pat19n and ccoperatlcn,

 It is hoped that such attltudes, motlvatlnn and act1v1ty’w111 perpetuate

wll Toxt Provided by ERIC
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themselves into the terminal year of project life, and, hopefully, into

the infinite future.

Sidney H. Estes
Executive Directqr
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ORGANIZATION

The Governing Board

The Governing Board is composed of three members each from Atlanta
University, Atlanta Public Schools and Emory University, the major
institutions involved in the Urban Laboratory Project. In addition, the
Southern Association of Colleges and Schools supplies two members to the
Governing Board. Further representation comes from each of the three
school communities (E. A. Ware, M. Agnes Jones, and Grant Park), the
Parents Teacher Association president and two other individuals selected
from, and by, the communities.

During the year of 1969-70, the Governing Board membership stood
as follows: |

1. Atlanta University
Dr. Thomas Jarrett, President
Dr. Richard Barksdale, Dean, Graduate School

Mrs. Genevieve Hill, Dean, School of Social Work

2. Atlanta Public Schoels
Dr. John W. Letson, Superirntendent
Dr. Hilliard Bowen, Assistant Superintendent
Dr. Curtis Henson, Assistant Superintendent for Instruction

3. Emory University
Dr. Sanford Atwood, President
Dr. Charles Lester, Dean, Graduate School
Dr. James Miller, Director, Division of Education Studies

4. Southern Association of Colleges and Schools
Dr. Donald Agnew, Director
Education Improvement Project
Dr. John Codwell, Deputy Director
Education ImprovemenL Project -

5. GCrant Park Community o -
~ Mrs. Nancy Rhoden, ‘Savannah St. M1531cn
Mr. Wayne Nations, School/Community Geuncll Chalrman
- Mr. Jaseph Laudlglna, Parent :

6. M. Agnes Jb“es Gammnnltf‘ :

R :Mrs.rFannlh Barnes,: Pr351dent, ‘PTA~
~.-Mrs. Rudolph Smith, Parent .
]»Mrs..Jahnnle Rablnsnn, Parént

m



7. E. A. Ware Community

Mrs. Bessie Birt, President, Parents Teachers Association
Mrs. Helen Howard, Vine City Foundation

Mr. Samuel Dicks, School/Community Council Chairman

During the course of the year changes in membership on the Governing
Board occurred because of two factors: (1) normal tﬁrnever in PTA officer-
ships, movements out of the area, and (2) most importantly, a reqﬁest in‘
January from the School/Community Councils for increased community represen-
tation to the Governing Board.

At the January meeting of the Board, a request came from the floor for
additional members to be placed on the Board from each EaigPi community;
considerable discussion ensued. It was finally resolved that the Community
representatives to the Board sheuld go back to their respective eeuneile
and present the following proposal: !"That each community would be allowed
three regular members to the Governing Board aad three”elternaﬁe members., "
This was done, and at the March meetiﬁg of the Governing Beerd; this matter
was again discussed. Essentially, the cited pfopasal had been rejected by
two of the Councils. Grant Park's Council had accepted it fully. During
the March meeting, hgﬁéver, diepleaeure with fhe propeeel was expressed by
all communities. Finally, it was agreed that each cemmﬁﬁity,would have
six Governing Board members, Jut eﬁlyvfeur could have veting,pfivilege’at
any given time. This agreement, nenetheless,rincreesed the nﬁmber of eli-
glble eemmunlty’votes on the Gevernlng Beard frem.nlne to twelve.  As an
eut—growth of thls experlence and cher elect;nns, the Gevernlng Beard

7membersh;p at the end of the year wesras fellcwsi,* . | |
'uDr.—Tthas D. Jarretthe T A R e e GrentzPar

‘Mrs. Genevieve:Hill ® = .-
‘.f'Dr. Rlchard Barksdalee“

i ‘Jee Laudiclna f['
. Mrse Arlene METtlnr,
»-‘f-Hrs.,BBrl’ Shadix




EMORY UNIVLR&ITY M. Agnes .Jones:

Dr. Sanford S. Atwood ' Mr. Cassius Ellis
Dr. Charles T. Lester Mrs. Joyce Smith
Dr. James 0. Miller - ; Mr. Major J. Brown

Mrs. Mary White
Mrs. Nina Moore
Mrs. Mildred Farmer

ATLANTA PUBLIC SCHOOLS ' ' 5 Ware:

Dr. John W. Letson L Mr. Samuel Dicks
Dr. Curtis Henson Mrs. Bessie Birt
Dr. Hilliard A. Bowen ' Mrs. Helen Howard

Mrs. Annie Brown
SOUTHERN ASSN. OF COLLEGES AND SCHOOLS Mrs. Ola M. Ushery
Dr. George Seward

In the latter half of the year, the Governing Board lost three valuable
members: Dr. John Codwell. who accepted the position of District Superin-

tendent in the Houston, Texas, Public School System; Dr. Donald Agnew- who

Urban Laboratory Central Staff

The Urban Laboratory in Educati@ng located on thé caﬁpus of Morris
Brown Ccllegeg ﬁaintains é central staff which Qversees the 1mplementatlcn
and act1v1t1es of the prcgrams Qf thP Atlanta EIP N

Dr Sidney H Estes has served as Dlrectcr af the Urban Labcratarv
since February 1969, Dr Estes had been a teacher and pr1n21pal in the
Atlanta Pub11¢ Svhnul system befnre cnmlng ta EIPvas Assac1ate Dlregtcr

1n 1968.

Dr Estes holds a bachelar of arts degree frnm LlﬂCOlﬂ UnlverSLty.

“master af arts degre”, iﬂf%l?*fﬁifgkifif?”; gd a dQctcrate 1n educatlgn

'1fram Indiana UanErElty.

Mrs, Mlldr d‘F.eLmanprwho jalned the Urban Labcratory'ln August 1969 _fi'



vention program at E. A. Ware School. An alumia of five years' experience
with the Nashville EIP, she holds a B.A. and an M.A. degree from Fisk
University. She has done graduate work at Peabody College and the Univer-
sity of Chicago.

Her teaching experience ranges from kindergarten through college, and
she has been director of laboratory schools at Fisk and Tennessee State
Universities. Mrs. Freeman is on the Board of Directors of the Interna-
tional Reading Aseeeiatien;

Mrs. Louise Y. George continued as Resource Assistant. She'holde a
B.A. degree from Tuskegee Institute and an M.A. from Atlanta University.
Prior to joining EIP in 1966, she was a faculty member of E. A. Ware
Elementary School. She assists the Associate Director, Mrs. Freeman with
the teacher in-service program.

The EIP Central Office secretarial and administrative services staff
consisted of Miss Christine White, Secretary to the Director, Mre. Jaequeiiﬁe
Scott and Mrs. Dorethj Aker. Mrs. Akef waslreplaeed in May by Mrs. Jacquelyn
Snroddy. Mrs. Aker s termlnatlen of service came as a result of hef hus@an&‘s
graduating from the lnterdenamlnetlenal Theologlcal Center. |

Mr. Ellison Pusser, Emory" Unlvers;ty graduate student worked as a pert—
tlme employee durlng thersummer as statistlelan eemplllng and analy51ng data

relative to Pupll aehlevement.rfz

EIR Seheel Staffs
The EIP Seheels eentlnue te be headed by'Mrs Emellen Estes ‘at M. Agnes”

ﬁe,Jenesg Mr. James Tayic&'at Grant Park and Mr. Jehn Blaekeheer at E. A Wére.e'

“fer Rebert Wilsans Gommun1t7=5eheel Dlrecter at Ware was premnted ta Princ




At the beginning of the year, three additional School/Community Visi-
tors were hired, joining the three employed in 1969-70. The cadre of
School/Community Visitors for this year has been: Mrs. lIrances Laudicina
and Mrs. Esther LeFever .in the Grant Park School/Community, and Mrs. Nettie
Candies and Mrs. Eloise Lockhart, working in the E. A. Ware School/Community;
Mrs. Christine Warner and Mrs. Bertha Wilson, assigned to the M. Agnes
Jones School/Community.

Mrs. Josie Johnson continued to serve as coordinator in the K. A.

Ware School Reading Center and was joined in that capacity in their"
respective schools by Mrs. Nannette Thomas, Grant Park. and Miss Barbara
Lockhart, M. Agnes .Jones. |

This year the project employed community people to serve as Community
Teachers. These persons worked in the schools four days per week and one
day each week in the community with families. We began the year with

eighteen persons hired in this capacity. They were assigned as follows:

Granﬁ,fark . M. Agnes Jones

Mrs. Cheryl Fain : S - Mrs. Shirley Flemister
Miss Ida Roden ‘ Mrs. Mildred Farmer
Mrs. Irene McClinton - Mrs. Gloria Kinney
Mrs. Ida Thrash e : Mrs. Elizabethk Banks
Mrs. Patsy Griffin _ , Mrs. Delois Lawrence
Mrs. Jean Knowles. : : I Mrs. Earlene Brown

" E. A. Ware

- Mrs, Gayle Jones -

Mrs. Gwendolyn: Ferguson
.+ .. Mrs. Mattie Jackson - .
. - Mrs. Fma Hood . =
e Mrs. Ruby Tiller o
4o oo Mrse. Marilyn ‘Parks - - - -




During the year, three of these pérsons resigned, one due to marriage
and moving away, and the other two for maternity reasons. No effort was
made to replace these personi, as two of the resignations came late in the
year. Alsc, it was impossible to duplicate the intensive one month in=-
service training these persons received in early fall.

The proposal for this year indicated a plan to include Mrs. Margaret
Perritt of the Atlanta University Reading Center as part of the Communica-
tions Skills component of project activity. This plan nevér reached
fruition, as Mrs. Perritt resigned from Atlanta University - EIP during
the first week in September 1970.

Dr. Patricia Roelke, a part-time employee of EIP during the past year,
became a full time employee of the Emory University Educational Psychology
Department beginning in September, hence was not a part of EIP operations
during 1970-71. 1In view of the phasing out of project fiscal support of
pre--kindergarten programs in EIP schools at the conclusion of the 1969-70
year, it was no longer feasible to retain Dr. Boyd McCandless, as pre-school

consultant, during 1970-71.

Participation in Related Activities

During the 1970-71 year, Dr. Estes continued to serve as a member of
the AdﬁiSory'Boardsvof’U, S;'foiééjef Education's Educaticn.Préfessicns
'Develepment Act Praject #2036 and the Dnctoral Educatlcn Admlnlstratlnn

| praject funded by the Ford. Fﬁundatlan, bcth af whlch are be1ng undertaken
' V5by'At1anta UhlVérSity.; He served as a cnnsultant to the staff and faculty
’ ,of thE inmalPark Elementary Schaal tw1ce durlng the year and to the Cnmmu-'
"7jn;cat16n SklllS Labaratory'at(NKeefe ngh Schonl. In May;he was a gsnsul—

'tant an urban Education at. fhe f;rst annual GDﬂTEﬂtlDP of the Blark Students 

g;@ijf”g




Psychological Association held at Morchouse College. Dr. Estes also participated
as a consultant to a class in Community Organization at the Atlanta University
School of Social Work on the invitation of the instructor, Mrs. Marymal Williams.
During the summer Dr. Estes twice served as a consultant to the desegration pro-
cess in West Virginia, first, at Marshall University (under Title TIV) and secondly,
at the Cabell County Public School System, Huntington, West Virgiﬁia. He was a
member of the Planning Committee for the first regional conference @f'the Tnter-—
national Reading Association, to be held in Atlanta in February 1972. He has
been involved to some degree in the Elementary Curriculum Revision Committee of
the Atlanta Public Schools. Further, he has cooperated with the Ford Foundation-
sponsored Leadership "evelopment Program in the capacity of mentor during this
past vear. At Georgia State University Dr. Estes taught a course during the
winter quarter entitled "Teaching Urban Youth." He addressed the mid-winter con-
ference of the Department of Elementarj School Principals of the Georgia Teachers
Education Association on the subject, "Professionalism in Change: The Importance
of Tcgetherness. In June he speke at the 1n1t1al plannlng banquet of the Atlanta
Federation of Bléuk Pre-School Parents and Teachers. In the course af the year,
he attended the National Conference af Community School Educators in Phoenix,
Arizona; the natlonal convent;on of the A33021at1an for Supsrv15;an and Curric-
ulum Development held in St. Lou1s, M;sscurl, the reglanal seminar on "Reading
vin the 70'5" golntly spanscred by'the USOE and- Urban League held in Atlanta in
1n Aprll and in July the f;rst "Ccnsumer Educatlan" cgnference spensored by Georgla
| Lonsumer Serv1ces, the State Department Qf Educatlen and the Urban Life Center of

Georgia Stategun;verSLty.: e e e




Professional Activities of Mildred Freeman

Mrs. Freeman's related activities are summarized below:
1. Consultant Services
EPDA projects at Atlanta University, Clark College, Georgia State University
University and the Atlanta Public Schools
Right to Read Institute for Librarians
Right to Read Institute for Business Men
Inman Park Elementary School
Robinson Elementary School

2. Presentations

National Council Teachers of English

3. Steering Committee member

Southeastern Regional Meeting of TRA

4. Meetings outside Atlanta
Right to Read - Washington, D. C.
White House Conference on Ghiidren - Washington, D. C.
Comminity Scheol Convention - Phoenix, Arizona
"IRA Board Meetings - Newark, Delaware, and Williamsburg, Vlrglnla
lnternaflnnal Reading Assarlatlcn -= Anaheim, California

5. Whrk%haps cnnducted cutside ;tlanta
Panama City, Flcrlda Sprlng 1971

State Departmgnt - Raasevelt, Long Isiand, New Ibrk Summer, 1971

6. SPeaker SR |

lndlana Unlver31ty, Summer 1971




Consultant Services

Professional Activities of Louise George
Mrs. George's related activities are summarized below:

Richmond, Virginia Public Schools

Turner Elementary School, St. Louis, Missouri
Anderson Park Elementary School, Atlanta. Georgia
2. Presentation
Orientation for New Teachers.
Atlanta University EPDA Project
3. Meetings

4.

Atlanta Public Schools.
Committees

Educational Materials Conference, Atlanta, Georgia
IRA Convention, Atlantic City, New Jersey

Elementary Curriculum Revision Committee, Atlanta Public

Schools
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enter) and Atlanta team attend EIP workshop .
City, Florida.

Ld School contingent at banguet during Naztion
u:ua-l Educators in Phoenix, Ari=z=ona

ERIC .
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PROGRAM




GENERAL DESCRIPTION OF THE PROGRAM

The 1970~71 program of the Atlanta Education Improvement Project
centered argund the same three areas pragected in the 1969-70 plan -~

curriculum innovation, teacher education and community involvement.

Curriculum Innovation

Pre-Kindergarten

The pre-kindergarten component of EIP was phased out by the project in
1970 and the financial operation was assumed by the Atléﬁta’PﬁElic'Schdclé,
However, EIP partially supported the units in the three schools by supplying
needed materials which the school system did not provide. These included

Distar Kits in Reading, Language and Arithmetic.

Reading

The six-prongs model -~ school tone, teaching style, curriculum, demon-
stration, in—servicerand community involvement -- described in the 1969-70
annual report (pp- 16524) was implemented at Grant Park and M. Agnes Jones
Elementary Schools during 1970-71. |

: An'éppraisal of the factors included in the model revealed these facts:

[A}v_Séchl Tone
"Grant Park

- In phys;cal appearanceg the halls were dark, ginamy,,dead The
-Jlllghtlng was. poor;: the tile flnars needed repalr , Thetteachers'.




look at weaknesses and strengths of the school. It was
a matter of charting a course for implementing change.

B. Teaching style -- Grant Park and M. Agnes Jones

These deficiencies were noted:

1. Limitations in diagnostic Skllls

2. Teaching in large groups

3. Limited teacher-pupil interaction

4. Dependence on using one methad of teaching read;ng

5. Inflexible room arrangement —- seats in rows

6. Negligible pupil-teacher planning

7. Learning centers not in evidence

8. Little use of behavior modification in handling discipline
9. Skepticism concerning individualization of instruction

[
O‘

Apparent neglect of providing practice in taking tests
Some negativism toward changing teaching style

=
-

C. The Curriculum - Grant Park and M. Agnes Jones

These deficiencies were noted:

1. Teachers were not using behavioral objectives geared to
the concepts inherent in standardized achievement tests.
2. Teachers were not continuously evaluating and diagnosing
student performance.
3. Teachers were not teaching reading as an 1ntegrated part
- of all content subjects.

- D. Demonstration tgéching”

Teachers had not been exposed to demonstrative teaching of a
given class.

E. In-service education

- Teachers had not generally been exposed to régular instruction on
school time, nor had they sufficiently partlcipated in evaluation,
by outs;de consultants and inter- and 1ntra schccl v131tatlons,

;F, “Gammunlty 1nva1vement .

aCt1V1tléS ensuedf
\‘l : .




In the matter of school tone —- Grant Park:

1.

fv:an each gradellevel.

: EIP purchased baeks far teachers.A Julla Hayg

Through the community council and the pr;nc;palg contacts were
made with the city schools that resulted in the fallaw1ng
improvements:

a. Fluorescent lights were placed in halls.

b. Doors were painted in psychedellc colors.

c.  New tile floors were installed in halls.

d. New carpetlng and furniture were placed in principal's
office. : :

Through the ccuncil,bGrant Park purchased:

Pictures of art for the halls

Furnishings for teachers' lounge

. TFans for classrooms, halls and Junchroom

. Air conditioning for llbrary and read;ng center

Lo oW

Conferences were held with EIP Director and Associate Director.
Conferences were held with faculty.

Equipment was purchased for reading center.

) the matter of school tone -— M. Agnes Jones:

Through the council, -the school purchased:
a. Fans for classrooms
b. Air-conditioning for ‘1ibrary and readlng center
ci~-Larpetlng for classrooms = .

Readlng slogans, mellES were lﬂStﬂllEQ in classronms.

Addltlcns were made to the art ccllectlan. o

the matter cfrteachln

' st 1e*—— Grant Park M Agnes Janes and E A Ware

.The EIP staff prgv1dea e1ghteen twu—haur workshop 36831DHS w1th taachers

,harles Wingc, Mary
’"jAgngs Jones, Nlla

w1th Phanlch_Grant Park and

Principles o
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Youth—Tutoring—Youth summer program stand
Lre .

Bowen and Dr. John Codwell share
thoughts at meeting.

I RIC
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Governing Board members Dr. Hilliarx




6.

Characteristics of Poor Readers

Personal Data Sheet

Learning and Behavior checklist

Diagnostic Test

Formula -- How to Find Readlng Expectancy

Teacher Needs for Reading in Content Area

Common Reading Deficiencies and Methods of Correcting
Suggestive Course of Study: Kindergarten through
Grade Seven

11. Reprint -- You Can Systematize Your Readlng Program
12. Behavioral Objectives

13. Functional Tests, Crades One through Seven

14. A Guide for Test Administration

15. Concept Development for all Subjects and all Grades

T WW-10 b W

=

EIP arranged inter- and intra-visitations at all three schools.

EIP implemented an intensive reading program -- developmental,
corrective and remedial.

EIP invited three consultants to participate in evaluation of program.

In the matter of curriculum, emphasis was placed on both the affective

and the cognitive behavior growth of students. This was accomplished through

the following activities:

Affective Domain

1.

2!

Emphasis‘was placed on structure and beauty.
Behaviar modificatign techniques were used as follows:

a. Praise accampanled by a descrlptlcn of the "why" for the pralse
b. Rewards ——'both tanglble and intangible

(1) One.book given for every 20 books read by a child
(2) Luncheons for Seventh graders in each school

(3) Trips

:(4) Puppet Snﬂw presentatlnn

c. Tone fnr bulldlng selfslmage

(1) Encauragment of hlldren to look at persons with whom
-~ they talk S
o (2) Demcnstratlons of flrm.handshake, ready smile (Disadvan-
" taged persons ‘generally have a shallow handshake. It is -
- surprising how the self—lmages 1mprgve u31ng Just thlS

““technlque.)




Cognitive Domain

1. Emphasis was placed on read1ng—th1nk1ng skills.
2. Reading currlculum was. developed as follcws*

a. Eclectic approéch
b. Curriculum :

(1) Word attack skills
a. sound
b. structure
c. context
d. classification
(2) Comprehension skills
(3) Vocabulary development
a. utility words
b. transitional words
¢. prefixes, sufflxes, roots
d. sight words
, e. standard lists by grades
(4) Critical.reading
(5) Free reading
(6) Locational and reference skills R ‘ :

The curriculum was implgmented'in each classroom thraugh the develop-
meﬁtal and carrective*péagrah In.each schocl'sixty,students needing |
'remedlatlan were serviced in the readlng center.» o

| In the matter of deﬁonstratlon the readlng c@crdinatcr taught one class
two one-hour periods far si:gweeks at Grant Park and M. Agnes Jones. In
éddifiagg the'fesouréé assis%an£ demnnstratediébaléffafegiés in eéich of
~ the schcéls- Both‘the,caardinatdrandthe resource ésSistant were available
_fér caﬁsu1tati§n by‘aii teééﬁéfsiA R

RS TP

dce, the.égtiviﬁie5j§f§jéétéi{iﬁ7thefﬁracEduralL

In the matter of in-se

"‘planning were 1mp1emented}b

s the 1969s70 plan was ccntlnued

In the natter nf cummun: 'ﬁlnvolvement

each schaél WETE emplayed., The Gammunity :

- Teaéhéfindgfam:isfdiSéﬁéséan1n anather sectlan of thls regart




The same evaluative format used in 1569-70 was continued. (See pp. 23-25
1969-70 report.) In additica, the E. A. Ware model was reviewed and a
comparative analysis of 1969-70 scores and 1970-71 scores are given élsewhefes

as is a comparison of the 1969-70 scores and the 1970-71 scores of Grant Park

and M. Agnes Jones.




Susan Houghton

Mathematics Laboratory, M. Agnes Jones -— Report b

Due to the illness of a ragular classroom teacher, I was placed as a
substitute in a fourth grade for the first few weeks of school. Consequently,
it was not until September 28 that I was reiease& fram fhe classroom responsi-
bility and able to begln praparatlans to cpan the 1ab |

I was assigned two classes ta meet dallya One was a seventh grade graap
which could not attend fagulafly scheduled seventh grade math alassas because
cf involvement in the reading center. These seventh graders worked individuwally
on specific skill areas that had been diagnosed as problem aﬁeasg then joined
together as a class for a fractian unit and finally worked on individual
contracts to learn decimals and percentages. The contracted materials |
gave this group a sease of competition; yet students willingly helped one
another with contracﬁ'cahtaﬁt. FHowafaf, one student could not discipline
himself to meet deadllnes, so he voluntarlly returned to a enaﬁtaxtbaok
situation. (The reading. abllltY af ‘these children made contracted wurk
possible. A greater use of audlosvlsual ‘materials wauld be needed with

poorer readers.) |

The other dally laboratory class was a flrst "grade ciass taught by

‘"Mrs Katz.- Wath thls class we axperimenteu w1th tha Gulsenalra Golor Rods. N

a_These students had - started ;n the Scott Foresman Seal;nghrough Arjthmetic

.ljwnrkbonk and had not bean successful 1n 1t. Thay attended tha labaratory .

=fiw1th thear teacher?(and:anvald”iwhene' réthe(ilde was a551gnad to the teacher ) -

"frFor several weeks,'we wnrk' ;an ;dan,lfying cnlors, laarnlng haw to make and

ngvpattarns.: Tha groundwnrk was

a;; tha aacand qnarter the chlldren were able
‘i-7to wrlte th31r own addlticn and subtraetlcn equatlons with the lettars., Then ‘

'awa transferrad frcm colar 1attera ta numarals asalgnad ta rads Eaaad upan




length relationships. The rods gave the children a sense of security and
lessened the chance of failure. They4cculd independentlyrgenafate additicn
and subtraction equations that were correct statementsi We encountered a
problem in multiplication notation: the children could not read or write'
numerals greater than 10. While ccntinuing_addition an& subtraction prac-
tice, we worked with bundles of ten, ccuntigg by tensrand SsofthoreSman's
numeration cards. Then we returned to the assigned Workbcck and began in
the middle with the nume:aticn unit. Children unable tobcaunﬁ accurately
began on an earlier unit involving CQunting, Due to the previcué work in
tens and with numeration cards, most of the children had success in the
numeration unit,' Sevefai students wanted more work in the book s¢ we intro-
dﬁced individﬁals to the separating - joining units of the series; thé
children were already familiar with thersigns:gnd ﬁlﬁs.aﬂd'minus words and
easily ac¢epted them in this‘new usage, aﬁartifrdmAthe rods.

Other than these two daily classes, the mathehatics laboratory was
responsive to teachér TEQﬁests‘inscfaffas $¢hedu1ihg:ﬁ0ﬁ1& allow. Most
teachers wanted Sméll'reme&ialbar Enfichﬁént'gréﬁps‘té use the laboratory.

Several teachers br@ught,Entirerclasses for spécific:ﬁnits of,wgrk or
'z,@picsgrigirstfa 1. seggnd:graders came to the laboratcry fcr
‘ ﬁumeral”fEGbgnitiﬁn and ba51c addltlon and subtractlcn facts.: One th;rd

: grade class came - fgr a serles on base—ten grouplng and renam;ng.;’Faurfh“r'-'

‘graders were ;nvulved 1n dr;ffwark enrlchment 1n areas of geametry and

Tlf?fmeasurement and cgmputatlcn checked by the adding machlnes. Flfth graders

 fcom‘uta 1on skllls that were

"f wDrked on renam;ng base ten unlts anj Spec f3

;'3ﬁ11nd1v1dua11y dlagnosed as prnblem areas., The 51xth grade math prcgram made
.  daL1y use of the Drilltapes and our. 1lstenlng statian.: At the end cf the'

'   end cf the third quarter, all 51xth graders were braught ta the 1ab dally




for a week of adding machine usage. Seventh greders who knew the multi—
plication facts worked on an enricheent unlt concernlng prlme faeter;zatlon.

In an average wvek 200 children attended mathematiee leberdtery elassee.
Some came once a week; some came several tlmee a week We did not see all )
the eh;ldren at Jenee beeause sehedullng was a metter of teacher response.
However, we ﬁere open three to four days a week dﬁrlng the Gemmun;ty School
program when.eny child was welcome. | »

In iight of thisiyear‘s experience, I‘have;theee recommendations to
make: | | |

1) More teaehersisheuld come to the 1eboratery'with their entire
class. We can influence the overaii mathemerics program by seeing eely ‘
small groups of ehildreﬁf, Teachers'eennefmdo;effeetive follow-up on |
lessons they haﬁe‘net eeei presented;‘(Twpgef?the teachers wﬁefatfended
with theirreiasses earrie&3materialeandvideesfbackjte the classroom for o
a centinuatlen of the unlc.}i_i_Lii;mi;e_'” | |

2) Ghlldren sheuld attend the laboratory mpre often., Rather than
attendlng enee a week eil year long,,7 Chlld eeuld come - dally for a quarteri
Chlldren forget 1n a week's tlme, enee—a—week VlSLtS requlre too much

revleW‘and time 13 lost we could more effeetlvely sehedule a larger number

-

”5"nf etudents thlS—WET. Seqpentlal unlts, Patﬂer'ﬁnaﬁ~ﬁg6:SESSiﬁuﬁiéS%QﬂEsa' s

r;ceuld be earried.out.




Requisition List for Mathematics Laboratory, 1970-71

Multimedia Learning Lab

Media Lab No. 73 Multiplication
Media Lab No. 84 ~ Division

MILM-13 . Straw Polyhedra (book)

MLM-8 Dice (6 green, 6 white, 6 red)
MLM-6 Playing cards (12 decks @ 75¢)
MLM~7 Blank playing cards (6 decks)
MGP-4 Kalah (2 sets @ $3)

MGP-22 Real Numbers (card game)

CG-8 Supplemental containers of rods (@ $14.95)

3 4-volume sets of Deyelc,1nl>In51ghts -
and Toward Imnrcv1ng Computation (@ $25)

120-4e Inset pattern baards (1 set)
700 Interlocking cubes (Set of 100)

125a Plastic funnel =
125b. . Waterproof .labels

"125d ° Clearview plastic measurlng Jugs (set) .

125e¢  Aluminum liquid measures - (set) e

126a  Find Out About Area (book)

126e Junior yard measure (dczen)'

123f Plastic weights (set) .

723 Raised counting buttons (dozen boxes)
728 Round beads 3/4" diameter (lot of lDD)

. 730 _ Cube -beads 7/8"" (1Gts of 100) - -

.732777 . Cylindrical beads  7/8" . (lots of 100)

733 - Tagged laces for beads (2- dozen. lats)

ST Y Ve RERIN

770 Wélk—an number 11ne (@ $2.95)

GUj




“Math Concept (books, set of 12)

M101 Simple pan balance
M308 @ Quibic

Attribute*hlacks"(SDASEts)

Arithmetic cubes (5 séts.@ $4 60) -

Seelng Through Arlthmetlc, Pre-Primary Pragram (2 sets @ $36) 02134—69
~ STA Workbook (60 copies @ $1.53) 02191—68 » , ,

Teacher's Edition of Wbrkbcok (2 cap;es)

STA Workbook Edition 02192-68 (SD caplés @ $1 71)

Teacher's Edition (2 copies)

Math Sets, measurement 02161-69

Math Sets, geometry 02160-69
Arithmetic Readlness Gards (3 sets each)

Student Record Bnoks
Computational Skills Develapment Klt

Act1v1t1es for Enrichment Gf Ar;thmetlc (set of: bﬁoks; 79879
Teacher's Guide for Attribute. Games and Prablems (4 baoks) 184796
Pattern blocks (3) 175612 :
‘Creatlve Vlsuals

'--Transparencles
CGM Standard Schacl Inc.

S'eclal Eju1 'ent,Re uisition

- Controlled Reader (Vlewlex fllmstr;p prcgecter) 673000013 .
. Tape: recorder. 77400001 " . B
- :Language»Master 673060015 :

1,'0verhead proaectar 673@00103

atrlbbans, blank




Gem clips (No. 1, regular, box of 1,000)
Place value chart

Fundamath _

Make-One Games

Adding machine ribbons

Thermal stencils (letter-size)




M. Agnes Jones School » )
Progress Report on Mathematics Tests Administered to First Grades
Using Metropolitan Readiness Test (pre-test) and Metrgﬁalitan
| Achievement Test, Grade I (post-test)
1970-71 N

"Pre Test . Post Test ; B Pre Test ' Post Test
Teacher Letter level/F GCrade level/F ‘Teacher  Letter level/F Grade level/F

Ferrell A1 3.0 Robertson A1 23 1

B 4 2.5 B 4 1.9 1

C 8 2.4 cC 12 1.5 4

-7

24

-

26

Teacher*  Letter level/F Gizde level/F

“Katz . A 0 1.7 1
| OB L0 L6 3
c .12 15 4

1

1

1
3

1
.

1.6 1
=
2
;;; ;
25




Afelt they had ;mprcved 1n these area{;h

lnstructlan, (2) the use af 1nstructlanal'materlals (5) a’ more pos;tlve

Teacher Education

In-service

To help teachers Dlaﬁ for, and effectlvely wmrk w1th, yDuﬁééters,'
an inten51ve ;n-serv1ce program was held fram Dctaber 1970 through
February, 1971. WEekly warkshcps were ccnducted by the Asscc1ate Dlreétor
and Resource Assistant. Teachersg preek;ndergarten»thraﬁgh_sevgnth,gradeg
attended from the three project Schoals,k | | - ‘

In addition to the reV1ew1ng and demonstratlng cf technlqﬁsé and -
methods for teaching ba51c reading skllls, the develapment of readlng and
study_skllls in the content areas was stressed. Teacherslwere shcwn how
to teaéh.with purpose énd patterﬁfin’all subjects taught in the>eiementary

school. New materiais; such as Nila Banton Smith's Be a Better‘Reader

ser1e53 Sc1ence Research Asseclates' Craﬁhs and Charts Laboratorv were

Auintroduced and utlllzed by each . teacher in the classrcom to meet ;ndlv;dual

needs of the students.

Qf the schaal year In general the respanses were. favcrable.- Teachers XQ;‘,uf

(l) techn;ques for 1nd1v;duallzlng

on the grade level

was allowed for the interchanging of ideas




Grant Park School teacher, students

Certified teachers attend in-service training session at Urban Laboratory.

ERIC | " 34

Aruitoxt provided by Eic:



TRA Convention Attendance

In May, 1970, an EIP delegation attended the annual convention of the
International Reading Association in Atlantic City, New Jersey.

Attending were Mrs. Mildred Freeman, Asso;iate Director; Mrs. Lpuise
George, Resource Assistant; Mr. James Taylor, Priﬁcipalg Grant Park School;
Mrs. Emellen Estes, Principal, M. Agnes Jones School; Mr. John Blackshéar,
Principal, E. A. Ware School; Mrs. Dannette Thomas, Reading Teacher, G:ant
Park School; Miss Barbara Lockhart, Rgading Teacher, M; Agnes Jones School;
Mrs. Josie Johnson, Reading Teacher, E. A. Ware School; Mrs. Charlotte
Johnson, Miss Carrie Davis, Miss Cecelia Eadon, Classroom Teacher‘sg E. A.

Ware School, and Mrs. Bessie Birt, PTA President, E. A. Ware School.



Community Involvement

The overall rationale and objectives of the community involvement

program are delineated in the 1969-70 annual report {zp. 50-53). During

Adeqpate preparation of each child from “irth is essential for future
educational success. Infant éducaticn through home teaching éf mothers
and infants offers a method of intervention. Most mothers want the best
for their infants, but they often lack the "know-how . "

This paucity of knowledge is exhibited in these areas:

1. The mother's understanding of the growth process

2. Her attitude toward the child's intellectual growth

3. Her response to the child's active experimentation in
the environment

4. Her Janguage patterns and

The foregoing conclusions formed the basis for a small scale program
designed to:
1. Acquaint mothers with the growth process
2. Develop a pasitive teachiﬁg stﬁle in mothers that would include --
a.; Attitudes toward achieveﬁent
(Achievement motivation persistence, delay of

gratification, interest in school type activities,
.~and 1dent;f1;at10n w1th achleving role madels )

:w'b;‘vAptltudes for achlevement (perceptual development,
- concept fqrmatlon, and language develcpment)

The Gammunlty Teacher prngram evolved from thls rationale and these
nbjectlves cf the chlld develapment program
TQ 1mp1ement the pragram, the employment af staff teachers ‘was dlscan—

>t1nued and 51x persans 1nd1genous to. the three PESPECthE EIP communltles

il Toxt Provided by Enic [N



were secured. These persons were to serve two functions:

1. To work with classroom teachers four days a week and
relieve them for in-service. :

2. To work with mothers and infants or young children one
day per week.

In order to train the Community Teachers in the outlined tasks, a one-

month in-service program was executed. The program follows:

In-service Workshop for Community Teachers and Community Visitors

September 21 - October 16511970

Theme: Building Reading Power

Purposes: 1. To point up the role of parent involvement in the education
of children. '

2. To expand knowledge concerned with early childhood development:
a. Achieving a healthy personality
b. Thinking critically
c. Working creatively

3. To focus attention on developing reading power.

The one-month in-service permitted participants to take inventory of
their present knewledge of child develapment and learning. The program also
focused attention on the parent's role in developing reading power .

Speakers and consultants included the following persons:

Dr. Hilliard A. Bowen
Assistant Superintendent
;Atlanﬁa Public Sﬁhanls
,Dr Jahn Eodwell L
Deputy Dlrector, EIP

‘Southern Association of Colleges and Schcols
(Currently Area Superlntendent Houston Publlc Schools)

‘Mrs. Mayme Darllngtun
Schcnl of Social Work .
Atlanta Un1vers;ty ff;

- Mrv Judson Sapp o
- Coordinator of Volunteers
;Atlanta Pubilc Schools ~~~~ ‘




Mrs. Della Horton

Coordinator, Parent Program - Darcee
Peabody College

Nashville, Tennessee

Mrs, Lettie Galloway

Director of Welfare Services

Matthew Walker Health Center and

Assistant Professor of Family and Community Medicine
Meharry Medical College

Nashville, Tennessee

Dr. Dorothy Bolden

Chief Optomologist

Matthew Walker Health Center
Nashville, Tennessee

Mrs. June Miller

Former Director ;

Early Training Demonstration Center
Nashville, Tennessee

Mr. John Blackshear
Principal, E. A. Ware School
Atlanta, Georgia

Dr. Boyd McCandless -
Professor of Psychology
Emory University
Atlanta, Georgia

Miss Eva Booker
Art Teacher
E. A, Ware School
Atlanta, Georgia
Dr. Sidney Estes
Mrs. Louise George
Mrs. Mildred Freeman
Atlantag Genrgla ' L
Thr@ugh 115ten1ng to speakers, analy21ng th31r speeches Studying special
' -a551gnments, taklng fleid trlps, creatlng mater1a15 and shdrlng w1th each
atherg partl:lpants achleved a broad expans;on nf skllls
The fnllgw1ng books were. prov1ded far each partlclpant.fv R

Chlld Sense by Willlam E- Hamang M D

'x A Parent}sfGglgg-tamGhllgren's Rg%@;ng;byANégcyiLarfiék ;\

,"‘- *:§E2, -
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ty Tea;her; take tour of Community Teachers attend an art ex-—
‘ernbank. Science Center. hibit at High Museum of Art.

Community Teacher puts Mrs. Lettie Galloway, consultant
ouch on toy box. from Nashville, lectures on parent

education and involvement.

ERIC .39

Aruitoxt provided by Eic:



Atlanta, A Guide fbr Teens;and Tots by Wicke Chambers and Spr;ng Asher

Handbaok for the Volun+eer Tutor, Internatlgnal Readlng ASSQClatlan

A Parenﬁ‘s Gu;de EQ;ChlldPen'S Educatlon bvrﬁancy Larrick

Intellectual Stlmulatlan fur Infantgﬁand Taddiers by Ira J Gardan
and J. Ronald Tolly

In add;tian, fourteen local businesses donated giftsrfcr participant kits.

‘The inépiring ¢amaraderie’which emergéd,between sahsultantsgystaff and
pafticipanté ié revealed ihjthe‘philosaphy and job analysis which the group °
developed. This follows:

Why Community Teachers are Necessary

We feel that if persons who live in the school communities are invelved
in the educatlanal process, they can help the schagl and community grow and
develop. This can be done if capable and concerned people work together so
that everybady; especiélly ﬁhé children; thét the'éDmmuﬁity feels_é&ucafionr¥‘r
iémimpéft;nt.aﬁé‘that thé écﬁmﬁnitfrsupparté this nction withgﬁt reservafiag.

| We belleve that the big gob of teaching ch;ldren can be reduced by
u51ng the resources of cammunlty people whc are adequately tralned to 3551st
schaal personnel |

ThlS 1svwhy we aretnéeded; ‘Infcrderttd éﬁ*oﬁfiféb téllS ﬁé should;'

fiiBe rellable, frlendly, flaxible, and mature;jiyiv |

2"’AL°VE Chlldren.”fdw'

k;ﬁRecngnlze that a. pcar educaticn cgntributes largely to- the waste
?“rof our human resgurces.bgj' Sl e R , e

,;“'Feel deeply our abilgaticn_as c1tlzens to- help the schgcls in ;i
‘fjtheir effcrt t, ch chlld to the llm;t of hlS capaclty

';_.5Be ‘in’ gnad health and have Wﬁrk experlence er ather volunteer‘ .
- experlencei o DI : ‘ .

7 ;¢ Slmply have tlme and a w1111ngness ta serve."




Have a certain amount of self-esteem in proportion to the
satisfaction gained by being of service to others. If we

are concerned only with self-glorification, our effectiveness
will decrease. It will also decrease if we exhibit an unnatural
amount of pity for those we contact.

As Community Teachers, we will be expected to:
1. Give the kind of help to a child or to a small group of
children that will help the teacher in such areas as reading,
other language arts, mathematics, sclence, and so forth.

2. Work within the instructional program under the direction of
supervision of specific teachers and the principal.

3. Work four days a week in thé school. The fifth day (probably
Friday) will be spent in the community providing parent and
family education.

4., Refrain from discussing confidential information.

5. Carry out specific instructions with the necessary materials
for any job in connection with the role.

6. Accept responsibility to the pupils, the community, the
principal, the teachers, the Education Improvement Project,
and ourselves.

7. Feel deeply that we are rendering a very needed service to the
children and the community.

8. Be dedicated and diligent in carrying out our role.

9. Prepare, under supervision, simple instructional materials for
parents to use in the home.

10. Act as resource persons on particular subjects.

11. Realize that all necessary help and support will be given by
the professional staff. _

12. Feel welcome as a part of the Schoal—home;communlty team -~
dedicated to working tagether to prnv1de better educatlan for all!

Since each of the cnmmnnlties 1nva1ved in this. pruject are different in

some respects, the aCtLV1tiES‘Qf each Will‘be enumerated;

Grant Park Schoal

Df the three school areas, this communlty has the populatlon highest in

mcblllty. Many familles move. 1n and Gut, yet there is a substantlai core

Q




of permanent residents, and this group exhibits great pi.de in improving
school and community. The School/Community Council, with the assistance
of the Chairman and two Community Visitor55 was involved in the following

activities:




ITI.

IV

GRANT PARK SCHOOL/COMMUNITY VISITOR ANNUAL REPORT

Case Load of Community Visitors

Number of home visits to parents
Number of visits to businesses
Other visits:

Community organizations

Ware's Community Council

Titie I Advisory Committee

Model Cities
Number of cluster meetings
Number of Council meetings
Contacts
Interviews with students
Interviews with parents
Conferences with school personnel:

Principal

Teachers

Social Worker

Community School Director

Associate Director, EIP

Director, EIP

Activities Other Than Casework |

Professional wcrkshéps (other than EIP)
School faculty meetings

Social'agency~meetings

PTA
"Rgigrrals‘té'ﬁthers :
'> Sghé@l pérééﬁnél'_

- Department of Health

Family and Children Services

- Grady Memorial Hospital

- 770

109

Averaged 3 per day

Averaged 3 per day

Weekly
Weekly
Weekly
Weekly
When necessary

.When necessary

6
1'pef month

All



Other:

Welfare

Churches '
Atlanta Housing Authority
Model Cities

V. Planned and assisted in promotion of these Council activities

A. Gifts from businesses:

St. Francis Thrift Store
Place mats for primary
Silverware
New material for Golden Age
Groceries
Refrigerat@r

Jdim's Food
Cash donation of $5

J&E Machine Shop
Cash donation of $25

Wells Gulf Service
Wieners, 100 1bs,

Mr. Copeland
Rlbs, 100 1bs.

Jackson-Atlantic, Inc.
Ice, 250 1bs. '

Mr. Capeland and Wells Gulf Serv1ce
Cups, 3 cases ’

Mr. Bruce
Cups, 3 cases

Gem TQV Campanv
. Tays”

,'Garr Ilnen Serv1ce— Inc.

;.Tableclcths ,
‘Cash donation of $25

. Blankets .

- Washcloths
Sheets . &
Pillows and cases




The Coca-Cola Company
Stuffed toy dogs
Pencils '

Soft drinks for barbecue

Mrs. Thornton
Toys
Clothing
Bed

Stein Paper

Construction paper

Modern Glass & Mirror (o.
Glass

The Lovable Company

Underclothes

Johnson's Furniture:
Sofa

Woodland Hills Baﬁtlst Church
Groceries

Jim s Food Store, Savannah MlSSan
Grocerles s

Mrs.,Kncwles
Groceries

‘W11113ms Br@thers Lumber Ca.=
Plywoad L

B. Clty af Atlanta

.ﬂDelartment. i ’SefviéesiRendereé

:Water 3 lls adgusted S : _
“Street. Lo 1Sldewalksglstreets repalred and paved
- Police ugipggi,“ arious .services: L S .
. Housing ;Hous'né braught to standard f
C. »Bé HJEﬁﬁcéfiEnaﬁ*Schcclw51dewalk repalred

..~ Two water coolers lnstalled in- prlmary
'“,Taols 1ﬁaned far cleanup




Grant Park Princi
and students in cl

1 James Taylor Parent provides amusing moment for
Lqup drive child during Ware pre-kindergarten
parent involvement session.

Ware School/Community Visitors at cluster meeting

]

Q
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VI.

VII.

VIII.

IX.

~Council Activities

Two cleanups and barbecues

One voter registration drive

Entire school involved in talent show

Arranged with St. Francis Thrift Store to supply clothing and

shoes to schools (Grant Park, Primary, Danbar, Bryant, Jerome
Jones, Roosevelt, Ed S. Cook, Coan and Luckie
Street)

An end-of-school year luncheon was served for school staff and

city officials by community parents.

Visits outside cit

Community Sclicol Convention, Phoenix, Arizona
Workshop, Panama City, Florida (One visitor was member of panel
participating in program).

Attendance of Council meetings and other activities

Smallest meeting (Number) 15
Largest meeting (Number) 300
Two cleanups and barbecues 250 each

Council Expenditures for School

Paid half of cost of air conditioners for reading center and library

Purchased square of carpeting for each classroom

Purchased aquarium for each classroom

Purchased art for halls

Purchased picture frames for hall display

Purchased file cabinet for School/Community Visitors

Purchased furniture for teachers' lounge

Purchased films and assisted in pay‘ng for film, "Black and White,
Uptight"

Paid expenses for three community people attending Community

School Association Jonvention in Phoenix

Activities Sponséred

Council drives
Two faculty luncheons
Approved use of $100 for student council to beautify lunchroom

COMPOSITE GRANT PARK COMMUNITY TEACHER ANNUAL REPORT

Work in School

A. Number of teachers served: 18




B. Services rendered:

Worked with small groups, checked papers, graded tests,
worked on bulletin board, listened to children read, read
t¢ children, worked on attendance records and cards,
recorded scores, ran off material on duplicating equipment.

o™
»

Work in Homes

A. Number of families served: 40
B. Number of children served: A7
C. Number of visits to homes: 100

3. List of services rendered

Taught shapes, colors, letters, stacking numbers, sounds, parts
of body, likenesses, differentiation between left and right, size
gradations; made toy chests, wooden puzzles; read stories; posted
pictures; played games; taught songs; encouraged parents to talk
in complete sentences; showed them how to reward children; made
vocabulary cards; taught finger painting; classified fruits and
vegetables; taught spatial relationships.

attitudes toward children

4. Changes noted in parents'

Parents wanted to learn what to do for their children of dif-
ferent ages. Many were surprised by the learning ability of young
children. The parents became very proud of their children.

5. Parental purchases of childrens' educational materials as a result

Story books, puzzles, balls, blocks, colors (Parents began making
the things that I was making for their children. Interest was
very high). :
Since one community teacher left the city, the number was reduced

to five.




COMMUNITY SCHOOL PARTICIPATICN REPMRT

—yant Farlk

DEFINITIONS:

a. Enrpliments:

b. Participants:

summer

Community School

School Year 977 1973

People who are signed up in an organized and continuing

activity such as adult education or an enrichment class.

People who are countahle as participating in activities such as

Family Night, Men’s Club, etc. which are organized for leisure
time but which doa not require their continued attendance.

{
ADULT EDUCATION i
A. Non Credit
Name of Class

L. LT, ) .

2. Ceranics o

3. Sewin:-

4. 3chool Community Gouneil

5. o

10. iégq!t,fﬂ;asic;Edgéatioq77

B. Credit

TOTAL

Enrollment

12 Number of Classes

‘1. Number of students registered ii1 the adult high school _ N, A, .

ERIC
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C. Number of adults participating in social and recreation activities _ 130

Examples of activities: (1)

(2)

(4)

Foothall

_Baskethall

Softball

Il. ACTIVITIES FOR CHILDREN AND YOUTH

A. Enrichment Activities (pre -school thru 6th grade)

Name of Class

1. Tyning . -
a9 - L o N -

Enroltment

2. Sewing

3. Reading For Fun o
4

Art

TOTAL

. " . 7th L
- B. Recreation Activities (pre-school thru ?ﬁls grade) -

1. Weekly average of children participating in recreation activities 300 cumulative

Examples of activities:

(o) Girlst

(a) r
(b)

() _Girls® Volleyball



C. Enrichment Activities (7 - 12th grades)

Name of Class Enrollment

o s w N

s - S
= = e ——.

TOTAL

.D\

Recreation Activities (7 - 12th grades)

1. Weekly average of youth participating in =creation activities

Examples of activities: - (A — o

w

{c) ) )

(d)

IIl.  SPECIAL EVENTS

Event - Number of Participants

2. Braves. anzébal’!” ,_V ; ~ 1325

3. Chipfat Saccer. — ' . 2Q

4, Family Camping Workshop 3

- TOTAL 203




COMMUNITY SCHOOL PART!CIPATION REPORT

_Gprant Park  Community School

at

summer

Term - fall winter spring School Year 19703 1971

(circle one)

DEFINITIONS:

a. Enrniiments: People who are signed up in an organized and continuing
activity such as adult education or an enrichment class.

b. Participants: People who are countable as participating in activities such ag

Family Night, Men's Club, etc. which are arganized for leisure
time but which do not require their continued attendance.

ADULT EDUCATION
A. Non Credit
Name of Class ' Enroliment

T 1 N W I
_Ceramics =~ 23

w N

© o N

10. 'édu'lit;EfasicV:;E%du:atitin . o IR Number of Classes 0

TOTAL .

B. Credit -
l: Number of students registered in the adult high school __ ) A, .

52



C. Number of adults participating in social and recreation activities ___ ] 08

Examples cf activitics: {1) _

(2)

@ _
(4)

I, ACTIVITIES FOR CHILDREN AND YOUTH
A. Enrichment Activities (pre -school thru 6th grade)

Name of Class Enroliment

1. _Art Enrichment ‘ 32
27

N

Sewing _ —

_Creative Dance _ 8

A W

_Ceramics. e

_Soccer Class 18 _

TOTAL a7
W o 7th
B. Recreation Activities (pre-school thru &tk grade)
1. Weekly average of children participating in recreation activities_800 cumulative
Examples of activities:- (a) raller 'qlfg+ﬁﬁ€
(b) intramural softball
" (¢) indoor & outdoor games

(d) BEskethall & volleyball




C. Enrichment Activities (7 - 12th grades)

Name of Class Enrollment

> w
1

o
\
|

TOTAL

D. Recreation Activities (7 - 12th grades)

1. Weekly average of youth participating in recreation activities

Examples of activities: () -

HIL SPECIAL EVENTS
Event Number of Participants

1. TFamilvy camping camp Pioneer 19

Atlanta WChie;fr,‘;S" jSéécer .19

N

Atlanta Braves Baseball c __ 70

> W
|

gl

TOTAL ‘ 108




M. A. JONES SCHOOL/COMMUNITY VISITOR ANNUAL REPORT

I. Case Load of Community Visitors
Number of home visits to parents 1,059
Number of visits to businesses 97

Other visits:

Fulton County jail

Police Department (Crime Prevention)
Georgia Regional Hospital

Brown figh School

Bass High School

Area I Office

Booker T. Washington High School
Indian mounds, Kennesaw, Georgia
Fuller Realty Company

Carpet Mart

Sears Roebuck and Co, West End store
F. W. Woolworth store

Harry E. Glore

Ware School

Peeples Street School

Grant Park School

Morehouse College

Instructional Service Center, Atlanta Public Schools
Georgia Mental Health Institute

EIP Task Force

Hunter Street Crisis Intervention Center
Gubernatorial candidates

Television stations

American Cancer Society

Voter registration office

WAOK Radio

Newspapers

Clark College

Morris Brown College

U. S. Postal Academy

IT. Contacts
Interviews with students : 306
Interviews with parents - 306

Conferences with school persomnel:

Principal 96
Teachers 157
oo ES;?




Social Worker } _ 62

Guidance Counselor ' 16
Community School Director 42 ,
Associate Director, EIP 5 plus workshops
Director, EIP ‘ 12 plus workshops
III. Activities Other Than Casework

Professional workshops - i 2

School faculty meetings 8

Social agency meetings 79

HEW Council, West End (Members)

PTA ) 8
Iv. Referral to Others |
School personnel 8
2 Department of Health o i 47
% Family and Children Services 4
Grady Memorial Hospital !8

Other:

DeKalb Mental Hospital (2 patients for drug abuse)
Georgia Mental Health Institute (2 patients for dvrug abuse)
Ray‘McGhee Health Center (277 children to dentist)

Atlanta Housing Authority 19
Atlanta Legal Aid , 2
Consumer Credit Council 2
Vocational Rehabilitation 1
Social Security Office 3
V. Planned and assisted in promotion of these Council activities

A, Gifts fram ‘businesses:

The Goca—Cala Co.
Keychalns

Fort McPherson (U, S. Thlrd A
‘Eggs

Shell Dll Go.
Dye and eggs

56




Mrs. Mamie Darlington of AU's Schoo
of Social Work, Mrs. Freeman at a
Community Teachers ineeting

Mrs. Della Horton (c), consultant
from Peabody College, visits Com-
munity Teacher early childhood
training program.




American 0il Co.
Eggs

Gulf 0il Co.
Eggs

Local Breweries
Cuff links
Cigarette lighters

Arnoff Grocerv Store

Egss
Gershon Grocery Store

Eggs

Fienbug Grocery Store
Eggs

Mark's Clothing

Zales Jewelry, West End Store

Economy Auto Stores

Butler Shoe Stores (shoes and cash donations)
Henderson Furniture

Ferrel's Farniture

Citizens Jewelry Company

Toggery Clothing Company

Gershons Super Market

Aronoff Super Marker

Fineberg Super Market

Fort McPherson

Lelia's Grill

Walgreen Gampany

Steed andrPgrtridge.Shell'Service Station
Willingham and Reed Gulf |

Alexander American 0il Service Station




Southerii Iron and Equipment Company (jobs)

West End EOA (jobs, cash)

Nash Washington EQA (jobs, cash)

Roy D. Warren & Company (jobs)

Southern Glass

Simmons Bedding

Hank Thomas (jobs)

WAOK disc jockey, Antonio the Romeo, at Talent Show
Kid Millert's Band (free misic)

Postal Street Academy--We were able to place oneof our students
there. He received his GED.

Cash contributions--two students to New York
B. City of Atlanta

ndered

Department Services Re

Police Department Located two missing
persons

Housing Authority Placed families in
houses

County Jail Visited prisoner

Family and Children Services Provided menus to assist
parents in nutrition

Public defender Assisted -person needing
a lawyer

Juvenile Courts Released two boys to
enter. school, the Council
payirng fee of one boy

Voter Registration Registration implemented
in the school

Sanitation Pivision Streets paved, stop signs
erected, trash collected

Postal Services Mailboxes placed to serve
) senior citizens

o9



Crime Prevention Bureau Helped to check on vacant
houses; spotted truants;
attended school functions

Mayor's Office Aided in eviction cases:
removed derelict cars:
had square cleaned and
guard rail placed.

C. Board of Education Campus lights installed
Mathematics laboratory
wall removed
Unsafe iron grill removed

VI. Council Activities

Family Night--400 present

School Easter egg hunt--1,040 eggs given away to 675 children

Thanksgiving and Christmas~-collected food and gifts for needy

_ families
Voter registration~--~200, Clark College
Friendship tea~-75 present: collected food and clothes for needy
families and Camilla Street Nursing Home
Attended in-kind service meetings of EOQA at school
School Council intervisitation (Coverning Board Meetings); M. A. Jones,
150 present; Grant Park, 75

Block dance-—parents and students

Officer from Crime Prevention Bureau played records while families
cleared area--150 present

Ashby Grove and Camilla Street Community Club meeting; film
presentation, "To Touch a Child," 35 present

Helped to keep lines of cnmmunicatiang open between Council and PTA

Fun Day--assisted in coordinating the program

Ashby Grove and Camilla Street Communty Club Christmas Dance--

. 100 present

VII. Visits outs S‘ city

National Community Schcol Convention, Phoenix
Educational tour of Indians mounds, Kennesaw, Georgia

VIII. Attendance of Council meetings and othesr activities
Smallest meeting (number) 20
Largest meeting (number) 280
IX. Council Expenditures for School

Paid half the cost of

Air conditioners for reading center and 1;brary

Portable fans for all rooms

Dictation transcribing equipment for reading center and library
Square of carpetlng for each classracm

60



Thirty-five books for reading center

Ethnic film strip series

Eight mm. movie camera and projector

Paid part of the cost of film "Black and White, Uptight"

Paid expenses of two perscns attending convention in Phoenix

Paid expenses of one teacher attending National Council of
Mathematics Teachers in Anaheim, Califormia

Paid $7.50 for linen for Community Council dinners



COMPOSITE M. AGNES JONES COMMUNITY TEACHER ANNUAL REPORT

"

One Community Teacher resigned for maternity reasons. This report

concerns five community teachers.

1. Work in School

A. Number of teachers served: 18
B. Services rendered:

One Community Teacher maintained fourth grade class for a
month until a supply teacher could be secured. Teachers
released regular teachers for in-service, ran off materials
on duplicating equipment, graded tests, read to children,
taught small groups in sounds and numbers, listened to
children's problems.

2, Work in Homes

A. Number of families served: 33
B. Number of children served: 51
C. Number of visits to homes: a0

3. List of services rendered

Taught Dolch Word List to parents, color shapes, nesting,
likenesses and differences, how to build with blocks, finger
painting; read stories; made objects such as toy chests and
rag dolls.

4. Changes noted in parents' attitudes toward children

Parents became more interested in their children's abilities.
Some parents moved into better housing. Others became in-
terested in better ways to coock and in the preparation of
surplus commodities. Parents began reading more to their
children.

Parental purchases of childrens' educational materials as a result

Educational tovs, books, crayons, records, coloring books




COMMUNITY SCHOOL PARTICIPATION REPORT

M_Agnes Jones Community School

Term - summer School Year 190- 1971

{circle one)

DEFINITIONS:
a. Enroliments: People who are siqried up in an organized and continiing
activity such as adult education or an enrichment class.
b. Participanis: People who are countable as participating in activities such as

Family Night, Men's Ciub, etc. which are organized for leisure
time but which do not reguite their continued attendance.

ADULT EDUCATION
A. Non Credit

Name of Class Enrollment

l. Trming . Q 5
D e e e

Sherthond —1]3

Vqs:.,_FﬁLI-I"I sh. _ —_—20

Buasiness Math . — L
F‘;ﬁnﬁjg e —_—32

Piano__ — — 6

4
5
6
9

|

10. Adult LBﬁa’sie Edgcatién B ] Number of Classes £

TOTAL 133

B. Credit _
I, Number of students registered in the adult high schoo! o _

e

O

ERIC : B3

Aruitoxt provided by Eic: T




C. Number of adults participating in social and recreation activities ___ 122

Examples of activities: (1) 7th?*§i¢al Fltness

(2) i
(3) )
(4) o

Il. ACTIVITIES FOR CHILDREN AND YOUTH

A. Enrichment Activities (pre -school thru kth grade)
7

Name of Class Enrollment

. _Aets & Crafbs— —1
Freveh 00000 65
Typing e 87
Modern Dance 5L
_Reading for Fun 9%

w N

® N ® » a

. Social Studies 85

TOTAL

B. Recreation Activities ({pre-schoo! thru JZ8h grade) -
7

1. Weel average of children participating in recreation activities 203

Examples of activities: (@) _gopate
(b) Basketball
(c) _Softball

(d) _Sogk Hop

64



C. Enrichment Activities (§ - 12th grades)
8

Name of Class Enrollment

i. _Piano - 7
2. _Consumer Math 5

3. _Iyping 11

4. _Arts & Crafts 9

. _Social Studies 3

D. Recreation Activities (7 - 12th grades)

1. Weekly avercge of youth participating in recreation activities 116

Examples of activities: (a) _Basketball —

() _Softball
(d) Karate i

M. SPECIAL EVENTS

Event Number of Participants

Boy Scout Meetings 32
Planned Parent-hood 183
Community Council Meetings — 236

PTA ) ’ 672

Cluster lMeetings ' IkI
EQA Basketball Games 2L

- Karate Exhibit ' 201

EOA Neighborhood Meetings 87

Family Night 05

- Math. Workshop 17
" Umega's Frat. Meeting —3F

Grade lMother's Meeting 21
- TOTAL 2,250

.
w

S S

ERIC B




COMMUNITY SCHOOL PARTICIPATION REPORT

M.Agnes Jenes Community School

Term - fall  winter  spring School Year 1971 19

{eircle one)

DEFINITIONS:
a. Enrailments: People who are signed up in an organized and cantinuing
activity such as adult education or an earichment class.
b. Participams: People who are countable as participating in activities such as

Family Night, Men’s Club, etc. which ar= organized for leisure
tima but which do not require their continued attendance.

I, ADULT EDUCATION

A, Non Credit

Name of Class - Enrollment

I sical Fitness . 2

2. . ) . —

" _ - — 7 — -

4. _ _ —

5. - ——

6. . _ )

7. %

8. o - B

10. 7Arcligrlrt Basic Education ) B - Number of Classes
TOTAL 2

B. Credit
I.  Number of students registered in the adult high school o




C. Number of adults participating in social and recreation activities_____ 47

Examples of activities: (1) __Basketball

(2) _ Softball

(3) _Ping pong

(4) __Archery

Il. ACTIVITIES FOR CHILDREN AND YOUTH
A. Enrichment Activities (pre -school thru 7th grade)
Name of Class Enrollment

1. Piano o — 11

_French

Black History b6

T S

5, 34
6. _ ) 15
8 ) ——

TOTAL 136

B. Recreation Activities (pre-school thru 7fh grade) -

1.  Weekly average of children participating in recreation activities__ 132

Examples of activities: (a) Badnﬁ.ntgn : o
(b)_Softball

(¢) _Four Square
(d) Archery




C. Enrichment Activities @ - 12th grades)
Name of Class Enroilment

1. _Freach —_

2. _Modern Dance 6

_Good Grooming 9

4
5. Piemwo = 000000 2
6

TOTAL 21

D. Recreation Activities @& - 12th grades)

1. Weekly average of youth participating in recreation activities __ 71 .

Examples of activities: (a) _ Badminton

(b) _Softball

{c) _ Playing Cards
(d) _Archery

. SPECIAL EVENTS

Event Number of Participants

1. Family Night : | 101
_Oof 1 I 10

Council Meetings w3
Bleck Meetings . - 90

. SBﬂssball Gsmi : - 37

TOTAL 261




E. A. WARE SCHOOL/COMMUNITY VISITOR ANNUAL REPORT

I. Case_Load of Community Visitors
Number of home visits to parents: 417
Number of visits to businer=es 198

Other visits:

Churches, ads and patrons, to get them interested and involved

in Community Council
Five trips to pick up clothing and money for food in emergency

cases
Cluster meetings 105
Council meetings 10

II. Contacts
Interviews with students 800
Interviews with parents : 900

Conferences with school personnel:

Principal . 380
Teachers 640
Social Worker 6
Guidance Counselor 295
Community Director 190
Associate Director, EIP 28
Director, EIP 10
IIT.  Activities Other Than Casework
Professional workshops | -5 EIP, Rapid Transit
E and Community Council
School faculty meetings - 18
Socialﬂagéncy meetings 5

Spec1al meetlngs with Mrs. Miller at Emory
. University, Mr. Davis of Black World,
- ‘Barbara Whittaker and John Rho Rhnde, Georgla
. State Unlver51ty S T
v ‘PTA _ 7 E R S g

‘]ngﬂiv .




VII.

VIII.

IX‘

City of Atlanta

Department Services Rendered
Traffic Through efforts of Council,

stop signs and lights were
placed at two different
sites.

Board of Education Donated twenty shoe gift
certificates; Council
helped to get a day care
program under Title IVa.

Council Activities

The Community Council ccsponsored with the PTA an activity which
raised th: matching funds for a $4,000 improvement of the recre-
ational tacilities of the school, including park benches installed
on the playground.

Visits outside city

Sent three members to National Community School Convention, Phoenix
Sent one member to IRA convention, Atlantic City

Supported four teachers attending IRA convention

Supported two teachers attending Regional Science Conference, Atlanta

Attendance of Council meetings and other activities

Smallest meeting (Number) 5

Largest meeting (Number) 1,250

Worked all day Pecember 22, packing approximately 500 Christmas
baskets and delivering them. ‘

Spent $600 far klndergarten materials and supplles

Spent $300 for pre-kindergarten materials and supplies

Paid $300 -for substitute teachers to permit three classroom teachers
to attend IRA convention

- In science pragr&m“purchased-"'” o

Eight aquaria
One planetarlgm

‘Five electric motor assembly kits
- Two. electrlclty'demcnstratlen kltS

‘Purchased silverwar jfarjlunchroom Jff!v"

"_'Purchased plates fnr Chlld Dev;lopment Center




(3]

Paid for films to document vear's activities
Purchased fourteen pieces of 9 x 12 carpeting
Purchased cofiee maker :

Activities sponsored

Institution of a comprehensive Child Development Program

COMPOSITE E. A. WARE COMMUNITY TEACHER ANNUAL REPORT

Work in School

A. Number of teachers served: 23

B. Services rendered:

One community teacher kept fourth grade class for one month
until a supply teacher could be secured. Teachers released
regular teachers for in-service, ran off duplicated materials,
graded tests, read to children, taught small groups in sounds
and numbers, listened to childrens' problems.

Work in Homes

A. Number of families served: 31
B. Number of children served: 40
C. Number of homes visited: 120

List of services rendered

Taught colors, textures, shapes, motor skills, likenesses and
differences, vocabulary, spatial relationships, size gradations,
parts of body, coloring, listening, following dlrectlans read
stories; used Sesame Street Kit. :

Changes noted in parents' attitudes toward children

Surprise at what small children can acéempliéh |
Increased interest in reading to children
Ablllty to use hcusehcld 1tems far teaching

Parental vurchases Gf chlldren 'S educatlcnal materlal as a result

Boaks, tays, récnrds




COMMUNITY SCHOOL PARTICIPATION REPORT

E. A, Ware  Community School

summer School Year 190 - 1971

Term - @ m -

{circle one)

DEFINITIONS:
a. Enroliments: People who are signed ug in an organized and continuing
activity such as adult education or an enrichment class,
b. Participants: People who are countable as participating in activities such as

Family Night, Men’s Club, etc. which are organized for leisure
time but which do not require their continued attendance.

i, ADULT EDUCATION
A. Non Credit
Name gf Class , Enrollment

l. G.E.D. Test Preparation 3
Sewlng =~ 0 —2

o P wN
|
|

© ®Ne
|

10, _ Adult Basic Education

N ,Numbér- éf'Classes'~

I - Number of students registered in the adult highschool __ 0 . .




C.  Number of adults participating in social and recreation activities 425 .

Examples of activities:

(3) _Table Tennis

1. ACTIVITIES FOR CHILDREN AND YQUTH
A. Enrichiment Activities (pre -school thru &th grade)
Name of Class : Enrollment

1. __Sewing . 25
Black History L0

!ﬂq‘

__Radio & TV Hepair 135
At _ 30

Library 75
,,

N

TOTAL 460

- B. :Récreai;i_gn Actiyiti;es ’V.‘(preﬁch‘ocl,thfu Bh g:a;:;e)

1: Weekly average of ;hildren partlclpatmg m recreatmn ac:liv'i'tiesf fégﬁ”" e

Examples of EGtIVItIES .A '_ (a) R
' - : D :'(b) Table Tennis
o {e) Qsiet Gamesﬂ-:

| 1%1».:‘:<d) .Egg;nmn




C. Enrichment Activities (&~- 12th grades)
Name of Class Enroliment

1. ___GCeramics . ' -

2. ___Radio & T.V, Repair _23

&)

_Sewing

o
|

TOTAL 118

D. Recreation Activities (8- 12th grades)

1. Weekly average of youth participating in recreation activities 425

Examples of activities: (a) _Basketball

(b) _Table Tennis

{c) _Art

(d) Quiet Games

i, SPECIAL EVENTS

Event . ' Number of Participants

Coordinating Council

O _Nelgnon ervice.

, a5




COMMUNITY SCHOOL PARTICIPATION REPORT

7 Cammhni'{y School

Term -  fali winter spring
(circle onel

DEFINITIONS:

a. Enroilments:

b. Participants:

ADULT EDUCATION
A. Non Credit

Name of Class

GED Test Preparation

summer

2. Sewing B 7

Si _ —

4 _

5. ] 7

6. 7 7

7. -

8. 77" N
e 7 B

10. _ Adult Basic Echication

B. Credit

People wha are signed up in an organized and continuing
activity such as aduit education or an enrichment class.

People who are countable as participating in activities such as

Family Niglit, Men’s Club, etc. which are organized for leisure
time but which do not require their continued attendance.

Enrollment

15

2l

B

~ 1. Number of students registered in the adult f¥ah school ~_© .

School Year 1970 1971

- 2 B . Number ofﬁlasseé _

-




C. Number of adults participating in social and recreation activities ___ 175

Examples of activities: (1) _ Basketball
(2) _ _Softball

(3) Table Tennis

(4) __ Horse Shoes
Quiet Games
Volleyball
., ACTIVITIES FOR CHILDREN AND YOUTH

A. Enrichment Activities (pre -schoo! thru 6th grade)

Name of Class Enrollment

_Radio & TV Repair e A2
Arts & Cratt 35

1. Sewing - =20 __

X

Creative Dance o | _35

L 4 O M ooa W
| 5
o ©
| Y
=]
-

STOTAL 17

8. Recreation Activities (pre-school thru Bth grade) - -

e WEEleaVEFagEfChlldrEﬁpdrtlclpatlﬂgIﬁFECFEEtIGﬁ




C. Enrichment Activities (7 - 12th grades)

Name of Class Enrolliment

Arts & Crafts

e

2 = — — - s =
3. _Photography = = 15
4

Creative Dance

5. __Radio & TV Repair

TOTAL 56
D. Recreation Activities (B . I12th grades)

1. Weekly average of youth participating in recreation activities 170 .

Examples of activities; (a) _Softball

(b) ,Eiéﬁketbai!-l; _
(c) Volleyball o -

{d) Quiet Games
Table T erlﬁié’

I1l.  SPECIAL EVENTS

Event Number of Participants

1. Coordinating Council S 40

;';Lald'rripa o R L 5&0 K o , : ';:

2
3.
4




RESEARCH AND EVALUATION




Metropolitan Achievement Tests ~ All Project Schools

A Report by Ellison Pusser, Graduate Student, Emory University
SIGNIFICANCE OF GAINS ANALYZED BY THE TEST STATISTIC, t

oolitan Achievement Test (to be henceforth called the MAT) data, using

mean grade equivalents, have been analyzed by school and grade using the test
statistic, t, to determine significant gains or losses during the elapsed period
between the pre-tests and the post-tests.

All pre-tests were administered simultaneously at all schools in October
1970, as were all post-tests in April 1971. The first grades were administered
only the post-test and were therefore not analyzed for significant gains.

A significant gain or loss was defined as one significantly above or below
the normal national gains of one month on the MAT for each month of school
_.attended. Thus, for our purposes, a significant gain was one significantly
above the normal expected natiomal gain of .6, since six months elapsed between
pre~testing and post-testing. Conversely, a signficant 1ossgrwas'ane signifi-
cantly below the national gain of .6.

The use of t tests to compare actual gains with expected national gains
yielded the results in Table 1 of this section. The average grade equivalent
scores (pre-test and post-test) weré ¢cmputed by taking the arithmetic average
of the grade equivaient scére of all éategafiés on the MAT at each grade level.
(Each Categéfy gfadé'equivalentuscére ﬁaS’an average of aii the students' :
individual giade equlvalents fcr that partlcuiar gvade) " For example, the
.'Vaverage of the grade equlvalent scures of the fuur categorles (Wbrd Knnwledge,

' Wbrd Analy31s, Read;ng, Tatal Math)”éﬁ the MAT ' There‘ls a difference in sameur 
;cases 1n the total number Df categorles per grade erm that reported in 1969‘,;
t197D beeause cf ‘a change 1n fcrmat cn the MAT. ,; L | o |

The results cf the analys;s are qu1te defln;t;ve and ‘are’ mﬁst 1nterest—*1




ing when compared with the results of 1968-1970, when the intervention model
had been introduced only at one project school, E. A. Ware. The results,
shown in Table 2, are as follows:

1. Significant gains were obtained in three grades at M. Agnes Jones,
four grades at Gréﬂt Park, and two grades at E. A. Ware. In 1969-1970, a
total of only fazr‘grades had significant gains, all of them at E. A. Ware,
thevonly site of intervention model. When the intervention model was |
implemented in all three schools, th: number of grades shbwing significant
gains more than doubled from four to nine.

2. Even more important is the fact that the number of grades showing
significant losses dropped from six to zero. In 1969-70, both M. Agnes
Jones and Grant Park each had three grades with significant losses; this
year, there were no significant losses in any 'school. 1In fact? there was
only oﬁernen=significant loss trend (atAH_,Agnes Jones) as compared to
three last year. 4 |

3. It is impcrtant'te ngte'that E. A. Ware dropped frgm four grades
7w1th 81gn1f;cant gains “to twn.' HéWever; there are twu very 1mpar cant consid-
eratlons. Firstg the 31xth,and seventh grades at ware were cmitted from
.the ana1y31s because they'were be1ng transferred tc a mlddle schonl durlng
tthe year. Alsos thls was the secand year af the 1ntervent10n pragram at

"Ware, 51gn111cant galns wnnld be mnre dlfflcult to achieve in a- schacl whlch o

1, had already'mamerevery large;galns theAyear ”efure.: Even sa, twu grades at -




that the intervention program made a difference in the three project schools.

PERCENTAGE COMPARISON OF CURRENT GAINS ON MAT WITH: (1) EXPECTED GAINS
BASED ON CGAINS DURING 1969-70, (2) NORMAL NATIONAL GAINS

Table 3 shows dramatically how the current (1970ﬁ?1)'gains on the :AT com-—
pare with the gain of 1969-70 (called percentage gain over gain) and with the
normal national gains (called percentage gain over ncrm)g‘

In the two schools exposed to the intervention model for the first time
during 1970-71, the average gain over last year's gain'ié 114.5 (Jones 105 and
Grant Park 124). That is, these two schools gained last year's gains on the
MAT, pius 115 more than that, E. A. Ware lost only 2.6 from last year's gain,
which is hardly significant, considering the magnitude of the 1969-70 gain.
Only in three grades (second and foufth at Ware and the third at Jones) did
the gains of 1970-71 fail to exceed the 1969-70 gains.

In additicn,»the 1970-71 gains on the MAT exceeded the national nérmal
gains by an average of 47.8 for the three projéct7sch§ols (Jones, 24; Grant
Park, 683 Ware, 53). 'Dﬁcé again, in §n1y’thrée“gradesv(third“and sixth at
Janés ané the third at}érant Park) did'the gains of 1970%71 fail to‘exéeed
the national norm gains. | |

l'Fér any-school-vﬁhether‘élaSsified‘aé~disadvantaged or n0t5 fheée'gains
afe inost s.1gnlf1c:ant., Theser ":ilsadvantaged" schcols autgalned "nermal" V
7fschools by 48 on the MAT. Glearl ane agaln,,the benef;c;al effects Df

T*thevlﬁterventlan mgdelware supported by’the data,E;ff'

ZIhe Readlnfrcenters at All PrQJect Sch601s f”

tropolitan Achievement Test.




all related to reading, are analyzed in this section. These four categories
were chosen because they are most ciaseiy related to the aEility to read, and
it is important to determine if all categories were significantly influenced
by the reading cénter pragraﬁ;, The mean grade egpivalént is the dependent
variable for eachAcateger. .

In order to test for signifigant aifférenééé in scores from pre'tc'post
testing, .6 was subtracted frdﬁ,eacﬁ'ﬁefscﬂ?s‘pnst—tést score. Ihis was done
to assure that if the pre/pastatest results differed sigﬁificaﬁtly, they would
differ significantly from the ﬁaticnal n@ﬁm of é month's gain on the MAT fér |
each month of school attendaﬁce. Thus, the'criteria by which difference is

deemed significant in pre/post-test scores were stiffened.

E. A. Ware Reading Center

The data furVBS chii&ren from’the fifth grade‘were analyzed by time of
test (pre/past) and categcry (four categ;rles of the MAT 115ted abave) by the
method of. analy31s gf varlance, repeated measures, using. a 2 x 4 d631gn (See;
VTable 4:fnr maans; samp1EW512es;”and"standard%deVLatlons)f'

Slgnlf;cant Elfferences were faund hetween the pre—and—puststest scores
(. Dl), amﬂng the categarles ( 01); and in the 1nteract10n nf tlme of test by

'categnrles ( 01) (S"fTable-S'forra summary;of thlS annalysls) The post—

:results prlmar;ly
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The data support the hypothesis that the reading center activities
significantly influenced the mean gfade équivalent scores for the 35 children

exposed to the experience.

M. Agnes Jones Reading Center

The data for 17 children from the fifth grade, 16 from the sixth, and 16
from the seventh were analyzed by grade level, category, and time of testing
(pre-post) by the method of analysis nf’varianceg repeated measures, using a
3x 4 x 2 design (See Table 6 for means, sample:sizes, and standard éeviatians).

Significant differences were found between grades (.01), categefies (.01),
time of testing (.01), and both two-way interactions (See Table 7 for a sﬁmmary
of this analysis). The post-tests reflect higher scores and the categorial
difference results primarily from the f.ct that the Reading scores are lower
than the other three. The interactions a;rg‘ :;Qt important for the present dis-
cussion. - | D N

The most ;mpartant result 15 the 31gn1flcance Df the pre=past test scores.
The pre—test mean fcr all categorles and all grades is 4. 94 while the PQSt—tEBL
is 5 82 (after subtractlng .6) Thls is an ‘increase cf .88 over the natlcnal |
norm during the six months the children attended the readlng center.
As expected the hlgher schaol grades haVE the hlgher scores. Also, all

,_,categorlcal means are reasanably clnse to each otherAw1th the exceptlon of

'7.read1ng (5 53 -5, 49 and 5 68 forfthe ethér three . ca.tegorles3 wh;le Readlng LS

chlldren expased,?




Grant Parl Reading Center

The data for seventeen children from the flf1h grade, sixteen frgm the
sixth and nine from the seventh were analyzed by grade level, category, and
the time of testing (pre-post) by the method of analysis of variance, re-
peated measures, using a 3 x 4 x 2 design (See Table 8 for means, sample
sizes, and standard deviations).

Significant differences were found between .categories (.01), time of
testing (.01), and two different interactions:(See Table 9 for a summary of
this analysis). The post-tests reflect higher scores, and the categorical
difference is due primarily to the fact that the Reading scores are lower
than the other three. The interacticns are not important to the present
discussion.

The most important result is the significance of the pre-post test
scores. The pre-test mean for all categories and grade levels is 5.18,

'whlle the past—test is 6. 32 (after Subtractlng .6) ThlS is an 1ncrease
>   of 1 14 over the natlenal norm during the six months the children attended
the Readlng Center.

Gontrary'ta expeétatlons, there lS nat a 31gn;flcant grade level effect.

1Thj";s due prlmarlly to the hlgh ‘scores af the flfth grade (Qverall average

rk‘ af 5.@9) and the cumparat;vely'lcwer Scares af the seventh grade (nverall -




In summary, the data support

the hypothesis

at all three project school
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Table 1
METROPOLITAN ACHIEVEMENT TEST RESULTS

DEGREES | |
o | AVERAGE OF
SCHOOL GRADE | PRu-TEST MEAN| POST-TEST MEAN GAIN | FREEDOM | ¢ VALUE p

1.63
1.51 2.30 .79
2,72 3.19 .47
3.44 4.49 - 1.05
3.87 4.81 .94
4.44 5.06 .62
4.89 5.48 .59

M. Agnes Jones
2.91%

i,:L ] 67 '
3.89¢
2,013

- - T, T N R R
W M W o

—104

1.41
1.49 2.41 .92
2.33 2.91 .58
3.25 | 4.45 1.20
4.02 59 | L

o479 | 58T L | .18
5.3L 6.10 79

(B

' Grant Park
4.78%%
-.30
6. 528
5,50%%

S 2.61%
1.15

N A W N
o W W o b G

2.07 4
e | 2 L0
2022 | 310 | e
3.64 . | 414 | 110
3.88 | - ~,‘4g78~f | 0

[

E. A-Ware i

o I I Y
-
=
o
!

;_f;jQSFERREn To A MIDD%E;SGHODLH -
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Table 2 )
SUMMARY oF NETROPQLITAN ACHIEVEMENT TEST RESULTS

SIGNIFICANT  SICNIFICANT ~ NON~ N.S. LOSS
SCHOOL =~ GAINS  LOSSES ~  SIGNIFICANT ~  TREND

N.S. GAIN
TREND

M. Agnes Jones 0 S 1

L

Grant Park 4 0

H\
o

E. A. Ware 2 0 0 | . o

0




' Table 4
SUMMARY OF MEANS, SAMPLE SIZES, AND STANDARD DEVIATIONS orFr DATA FROM WARE
READING CENTER

NB

PRE~TEST POST-TEST
GRADE - CATEGORY | MEAN[ N [SD | MEAN | N [SD

Fifth Word Knowledge | 3.01| 35|.80 6.04 | 35 [2.15
Reading | 317 | 35).68] 3.98| 35| .89

Languagé'Tatéls . 4.43 | 35 [.85 | 5.50 | 35 | .88

| Language Study Skills | 4.14 | 35 |.83 | 4.56 | 35 |1.59

'TOTAL AVERAGE "‘ff"_f’_ ° 4.06  5.02

TOTAL N o ? 3 _r',35

NB ,'~.6 has been subtracted frcm each person's SCDPE as explalned 1n the
: d;scuss;en sect;on. : o S R _




Table 3

PERCENTAGE GAIN/LOSS OVER 1969-70 GAIN AND PERCENTAGE GAIN OVER NORM

SCHOOL

GRADE

AVERAGE GAIN/MO
1970-71

AVERAGE GAIN/MO|
© 1969-70

AVERAGE GAIN/MO
NATIONAL

M. Agnes Jones
Grant Park
E. A. Ware

M. Agnes Jones
Grant Park
E. A. Ware

M. Agnes Jones
Grant Park
E. A. Ware
M. Agnes Jones
Grant Park
E. A. Ware

M. Agnes Jones
Grant Park

M. Agnes Jones

.131
.153
.116

.078
.096

.162

4 176
4 .201
4 .184

.157
«296
.150

6 .104
6 .130

7 .099

123
120
150

.093
.095
.155

.068
.093
184

.068
075
.139

026
.058

065
047

100
.100
.100

.100
.100

.100
.100
.100

.100
.100
.«100

.100
.100

.100
100 .

Crant Park . -

——

TOTAL AVERAGE BY SCHOOL

M. Agnes Jones
Grant Park =@




Table 5

SUMMARY OF ANOVAR OF DATA FROM WARE READING CENTER

SS

df

A (Pre-Post) |

Subjects w/in groups
(error A)

Within Subjects

?BA(Gategéries), o 1

AXB.

B X Subjects w/iﬁ?gréups"

. (error B)

64.41

212.99

59.51 -

©39.29

68

64.41

3.13

19.84 |-

1330 |

23.90¢

15.78%%

B SR




. Table 6
SUMMARY DF MEANS SAMPLE SIZES, AND STANDARD DEVIATIONS OF DATA FROM JONES
READING 'CENTER

| S  PRE-TEST ~ POST-TEST
GRADE CATEGORY = - | MEAN [N | SD | MEAN N  SD

Fifth Word Knowledge | 3.98 | 17|1.69 | 4.89| 17[1.93
Reading - 3,77 [ 17{1.10 | 3.94| 17 [1.39
Language Totals 4.22 | 17 }11.37 5.71] 17 11.56

Language Study Skills | 3.87 | 17 |1.04 | 4.88'! 17 [1.71

Sixth Word Knowledge 5.06 | 16 [1.15 | 5.79| 16 [1.51
Reading | 5.04| 16| .87 | 5.27| 16 |1.84
Language Tatals | | 5.37 | 16 | .80 6;56‘ 16v'1}4éf

Language Study ukllls 6.19 | 16 |1.65 | 6.44 | 16 (1.52

Seventh - inrd Knawieﬂgs 7,' | 5.64 ) 16 .84 7.84 | 161.29
Reading | 5-43 | 16}1.28 | 5.94) 16 1.5

Language Tatalﬂ = i_ é??ﬁ?,;1§;>1*32;“'”f5*18« 16 |1.35

* 1  Language Study Skllls- 6.02 | 16 | 2.22 [ 6.67 16 [2.18

-’vTDTAL AVERAGE L.m_:' ¢,4?94.,v S s.82
CTOTALN 49 49

has rbeen. su’btracted?_vrﬁ _each person's score as explained in the .



Table 7

SUMMARY OF ANOVAR OF DATA FRCM JONES READING CENTER

~ SOURCE

Between Subjects

A (grades)

Subjects w/in groups
(error A)

Within Subjects

B (Categories)
AXB

‘BX SubJects w/in groups
(error B)

c (PreﬁPost)

AXC

CcX Sub;ects w/ln groups-

: (errgr C)
’ BXC "

',,,AXBXC

'f BC X Subjects w/ln groups:’

(errnr BC)

 201.96

513.32

54,10
17.44

 8.80

105,11

46

L

138

100.98

11.16

11.57

6!96

1.04

74.82

4,73
1.18
5.81

 1.47

s

9.05%%

63,413

4.01¢

7645

1.93 .

k=05




Table 8
SUMMARY OF MEANS 3 SMTPLE SIZES, AND STANDARD IIEVLATIUNS DF DATA FROM GRANT
PARK READING CENTER

, T B
PRE—TEST | . POST-TEST.

GRADE . CATEGORY | m "N | Sb | MEAN| N_[sp_

Fifth | Word Knowledge 4.40 | 17 | .86 | 7.55 | 17.]2.28
Reading | 42| 17| .76 | 5.72 | 17 |1.87
vLanguage Totals o 4g§3 17 | 1.00 7.34 17 |1.73

Language Study Skills | 4.68 | 17 | o1 | 7.02 | 17 [2.46

Sixth Word Knowledze | ‘5.;}7 16 | 1.43 | 5.55 16 [1.31
Reading '  1 5.24 16 1.46 | 5.71 | 16 '1-7@
Language Totals | 5.79 | 16 |1.47 | 6.30 | 16 [1.48

V,Iaﬁgtage'StudyESkills ' st;ésr 16 ég;o | '6;77:7 16 1.95

‘-l’sgvgﬁth" 1 Wbrd Kncwledge e ‘15 23%J>’f9a-,1g16rj 5.93 | 9 |1.69

Language Totals :¥ < i 5;61 f_.9 l 1.29 | 6.77 9 1;30

Language Study Sklllsfé;  6.28 :'f79  2.41 E;QEJ 9 {2.54

TOTAL AYERAGE itﬁsgiéffitii;ffi';?]fzfégszfg;“ S




COMPLETE MMTRGPOLITAN ACHIEVEMENT TEST RESULTS, =

M. AGNES JONES SCHOOL

Word Knowledge
Word Analysis
Reading

Total Mathematics

GRANT PARK SCHOOL

Word Knowledge
Word Analysis
Reading

Total Mathematlcsln'

R,

" f E ALWA{E §cH :

' Wbrd Kndwledge
Word. Ana1y81s,_ﬁ
Readlng ‘

USING MEAN GRADE EQUIVALENTS

§££Q@§§L£ﬂ£§££
Grade 1

'Average

. Average

L Tatal { hemat1CSéf:;;;77°' 2

‘Post M.  S.

e22
35 -

1.65
1.63
'1.48

- 1.63

o

7 "izs
622
K T




. Table 9
SUMMARY OF ANOVAR OF DATA FROM GRANT-RARK READING CENTER.

A (grades) .65 | 2 .33 .03

Subjects w/in groups SR , ' o
(error A) 466.34 | 39 11.96

Within Subjects
B (catggoriES) o 41;65' 3 13.68 10,99
AxB - R 8.52 | 6 | 1.2 | 1.1
B X Subgects w/1n grcups'r» L | . o - | -
‘(error B) ' . 150.11 117 1.28

C (Pre-Post) B - ;&101;85 :;r;,:-lf; 101.85 ';'“'32'96%%Q'
cae | eaes |z | oaes | losom
'S x SubJe:ts W/ln gr.%u;;:u §ch)=’52; 'i ;‘7 39 1 :3'09, o -
© 7 (error C) A | 1 ""’ B A
| 33@-* ,;;iji;v';_f‘ f;f,‘ffs;zqi o3 20| 220

"~ . BC X Subjects w/in gréups| 109.46




COMPLETE METROPOLITAN ACHIEVEMENT TEST RESULTS,
USING MEAN GRADE EQUIVALENTS

SUMMARY SHEET
Grade 2

PRE. M. S.D.  POST M. S.D. - GAIN

MgrAENES JONES SCHOOL

-91 ’ .91
e 79 .60
Ll .e4

.78

Word Knowledge 1.56 .42
Word Analysis o 1.53 .49
‘Reading : o i.62 .50
Total Mathematics 1.34 - «25

. Average 1.51

IMMNN
T
N |

b
0 1

b
L
L]

GRANT PARK SCHOOL

" Word Knowledge | 1.50 .31 2.34 .80 .84
Word Analysis | 1.45 .30 2.29 .84 .84
Reading 1.55 .24 2.43 .88 .88

Total Mathematlcs : 1.45 .29 2.57 .95 1.12
o Average 1.49 2.4 Loz

- E. AE-WARE SCHOOL o

'f;,Wbrd Knawledge . o . 2.05 - .88 - 2.74 - - .96 .69
Wbrd.Analy31S - 1.95 - .84 . 2.56 .96 ;61
Tctal Mathematlcs - 1.54 . .52 2.47 - 1l.01 R '—.93_

‘Average 1.87 . - 2.57° .69




COMPLETE METROPOLITAN ACHIEVEMENT TEST RESULTS

USING MEAN GRADE EQUIVALENTS
- SUMMARY SHEET
Grade 3

M. AGNES JONES bCHOOL | o — = —_—

Word Knowledge . . 283 © 1.100° . - 3.26 . 1.16 .43
© Word Analysis - S 2,78 0 3.05. . 3.3 1.6 0 .39
Reading o ozlag o ame . 212 18 .24
Spellmg . ‘ o R i IR 3 !Oa . 1-35 s . 3 a?l 1 iZl - ¢63
Total Hathenatics' L izaee o0 Je2. 312 .86 .66
L L e Lo v 0T 342 47

GRANT PARK SCHOOL , :
Word Knowledge S e 2448 5 2,91 1.43- .50
- Word Anmalysis . 2422 .72 2,65 .93 .43
Spelling S 2.29 - .89 3,080 1.13 .79
Total Mathematlcs S 2.54 .66 . 3.28 97 .74

2433 - o 2,01l 88

E} A;*WQRE“SCHDDLFV L |
Word Knowledge o »E-Blji;,.gé 7
‘Word Analysis. 2,32 .84
SPElllng e S TR B - - l.28

21 «87 -
09 .76
A3 .85
19

92




COMPLETE METROPOLITAN ACHIEVEMENT TEST RESULTS,
USING MEAN GRADE EQUIVALENTS
SUMMARY SHEET

Grade 4

Pre. M. S.D. Post M.~ S.D. Gain

M. AGNES JQNES SGHDOL

Wgrd Knowledge 3.35 1.04 o 4.33 ’ 1.38 .98
Language Totals o S 3.24 1.64  4.55 . '1.50 1.31
Arithmetic Computation 3.41 .65 4.62 T .90 1.21
Arith, Prob. Solving Concepts 3.47 .3 - 4.17 77 .70
Word Discrimination _ 5.48 1.0 . 4.21 ' .97 .73
Spelling | : 3.84 1.50 ' 5.37 1.69  1.53

Average 3.44 ) 4.49 : 1.05

GRANT PARK SGHDDL

~ Word Knowiedge v C 2.93 .90 4.38 1.55 1.45
‘Reading v ) 3.08 .90 3.98 1.38 .90
Language Totals o B 2.94 1.42 - 4.40 1.2  1.46
Arithmetic Computation . 3.76 .71 4,90 1.17 1.14
‘Arith. Prob. Solving Gancepts - 3.36. -~ - .87 4,43 '1.33 - 1.07

~ Word. Dlscrlmlnatlon S 23.19 1.03 4,15 1.20 .96

Averagé . 3.25 . 4,45 ) S 1.21

: E A. WARE SCHDDL
Wbrd Kncwiedge 3
“Reading . 3
. Language- Totals T 4.

Arlthmetlc Lomputatlon . N

3
4

1.45
1.04

1.20
.84

4 1.12 -
0 485
6 - 1.76 -
4 . ..93
4

4

“Arith, Prob Splv;ng-Cancepts gi .-74_H_,J-R},‘ftr




COMPLETE METROPOLITAN ACHIEVEMENT TEST RESULTS,
USING MEAN GRADE EQUTVALENTS

SUMMARY SHEET

'Grade 5

Pre. M. S.D. Post M. S.D.  Gain

M. AGNES JONES SCHOOL

Word Knowledge _ 3.72 1.08 5,35  1.81 - 1.63
Reading : ‘ 3.59 77 4.56 1.36 .97
Language Totals : . 4.12 .11 5.80 1.51 1.68
Language Study Skills 3.87 .88 - 5,08 1.49 - 1.21
Arithmetic Computation © o 4.43 .63 - 4.75 .67 .32
Arith. Prob. Solving Concepts = 4.22 .69 4.55 73 .33
Social Studies Information 3.66 .84  °  4.13 . .87 .47

Social Studies Skllls 3.30 - .45 4.26 1.13 .96
Science S R 3.90 .82 4.81: 1.28 .91

Average 3.87 . 4.8l o .94

GRANT PARK SCHDOL

77 6.71
.70 5.5
.88 - 6.78
.94 . 6415
54 . 6.41 -

.61 - 5.52 :
.71 5.23
1l.20 - 5.04
.71 - 5,03

Average © 4.02 .. 8.79 0178

, Wbrd Knawledge L
‘Reading - R
- Language- Tatals S
Language Study Skills
,'Arlthmet1c Gomputat;an S
. Arith. Prob. Solving- Gcncepts’
~Social Studies Informatlan
- Social  Studies" Sklll ‘
o 521ence e T
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COMPLETE METROPOLITAN ACHIEVEMENT TEST RESULTS,
USING MEAN GRADE EQUIVALENTS

SUMMARI SHEET
Grade 6
Pre. M. S.D. Post M. S.D. Cain
M. _AGNES JONES SCHOOL
 Word Knowledge 413 L.25 5,05 1.84 .92
.Language Totals o - 4.62 .86 - 5.73 - 1.38 1.11
‘Language Study Skills ' 4.76 1.51 -~ 5.62 - 1.88 - .86
-Arithmetic Computation 4.89 .53 - 5,27 .60 -~ «38
Arith, Prob. Solving Concepts 4.63 71 4.96 17 .33
Social Studies Information 3.97 .81 4.52 1.40 <55
~ Social Studies Skills : 4.45 .87 4.72 1.30 - 27
Science 4.40 .84 74 84 1.18 44
‘ | Average 4.44 ' 5.006 .62
GRANT PABK SCHOOL , ' o
- Word Iﬁmwledge : , - 4.92 181 5,38 1.45 .46
,,Language Study Skills ' - 5,04 2,01 . -~ 5.93 2, 14 .89
. Arithmetic Cnmputat;cn o g ;5;44f"‘ $77 5.90 '1.09j~» 46
~“Arith. Prob. Solving Concepts 4490 1,13 ’m';'5562”'1k”l,37_" ',7_72”
- Social-Studies Information 3.9 1.20 . 4.74  1.54 S8
Social Studies Skills =~ . 4439 1.38 5.4 1.64 0 1,02
Average 4.1791 S susn - .78

E. A.. WARE SLHC)OL TRA;NSFERRED TD A MIDDLE scHooL'__ o




COMPLETE METROPOLITAN ACHIEVEMENT TEST RESULTS,
USING HEAN ‘GRADE EQUIEALENTS r

SUMMARY SHEET
Grad3'7'

Pre. M. S.D. Post M. S.D. Gain

M. ACNES JONES SCHOOL

Word Knowledge - 5.07  1.33 5.78  2.08° .71
Reading 4.78  1.46 4.96 - 1.39 . . .18
Language Totals = o 4.57 1.19 - - 5.7T0- 1.52 - 1.13 -
Language Study Skills : 4.93 . 1.71 - 5.43  2.29 - - - .50
Arithmetic Computation : ' 5.5 .55 . 5.92.. .82 . .37
Arith, Prob. Solving Concepts - 5.37 © .81 -5.83 - 1.07 - .46
Social Studies Information 4.47  1.24 - - 4.94 < 1.27 .47 {
Social ‘Studies Skllls 4.48 1.13 - = 5.09 1.22 .61
‘Science , 4,78 .90 5.77  1.54 493

Average  4.89 | . 5.48 .60

GRANT PARK SCHOOL | |
Word Knawledge . -5.29  1.36 6.53  1.92. = 1.24
Reading | . 4,93  1.6L  © 5.56 1.76 .63
Language Totals . 519 1l.24 7,06  1.76 1.8l
Language Study Skills = .. B.35 - 1.96 - 5.93 -.2.14 - ..,5B
~Arithmetic Computation L 5.82 - W74 . 6,66 -1.04" " .84
Arith. Prob. Solving. Concepts - .- 5.91 1.09 76033 . 1.08 0 ¢ L42
Social Studies infarmat;on o 5,35 1.29 - 5.57 - 1.65 . .22
Sogial Studies Skills : -4.89  1.56 5.44 1.44 .55
Sc1ence C : 5.09 1.30.. - 5.83 . 1.28 . .74

S e

","‘Avierége, S58L 610 .79




CONSULTANTS' EVALUATIONS
Three consultants-- Dr. Theodere Har:is, ?:esident of the International
Reading Asseeietion and Prefeesor efIEducetien,'University of Puget Sound;
Mrs. Ivanetta Davleg Prlnc1pal of Mbses MéKleeack Elementary Scheol Nash=
V111e, Tennessee, and Dr. “Addie Mitchell, Dlrector of Reading Gllnle, -
Mereheuse Cellege—s were lﬂVIted to eveluate the ) P reading medel.e On

‘May lD 11 12 the teem cf eensultante 1nspeeted the pregrem. One day was

spent in each sehael; A copy of the evaluatlen rkeck 1lst fellews-

'EVALUATION SHEET
Urban Laboratory

SCHDOL TQNE

1, Bullet;n boards and reading slogans lecated thraugheut the scheel
2. VSchoel,end classroom atmesphere

3l 'Dleclpllne in elessreemg hells, cafeteria, ete;ee"f ;
714} ”C1asSreom erganlzatlon ::77 S

'S; Administrative attitudes

‘,a;TEAcHING STYLE o

*il., Mbdels af speech and 1ang”age

“f,72;f;Selfad1reetlcn ef pup;ls 1n1t1ated er metlvated by te-eher'er:students :f




CURRICULUM

1. Source of the curriculum: .
Is it evident that children are involved?
How do teachers cooperate?
Is it teamed, committee-determined or director orientated?

2. Individualization:
Note pupil's attitude toward working independently.
Note how teacher gives assistance to pupils at intervals.
Note how pupil evaluates and records his work.

3. Scheduling of time per activity:
Note how conmunication skills are taught durlng the complete
moirning period in classes not departmentalized.

4, Methodology for teacliing communication skills:
Word attack skills
Comprehensive skills
Thinking skills
Talking skills
Writing skills
Listening skills
Free reading skills

5. Activities:
Note those activities obviously carried on during your visit:
Reading spectrum
SRA laboratories
Basic sight words
Specific skills series
Dictionary study’
Personal reading
Homework .
. ..Oral reading L
- Experience stories
Dramatics :
Conferences
Learning games
Sharing period
Celebrations
: Note pupll's responses in group and 1nd;v1dual act1v1tles.-

UIILTZATION DF MATERIALS

’1y;SRA Laborator;es ;i;:f'Llsten;ng statlan

- Tape recorder - .:7_-fgLearn1ng games
- “Language. Master - Room_library - A T
' Controlled reader ‘”*‘;Reader‘s Dlgest Sklll Bu;lders  7 .
*TfMggazlnes .EZ,_;;' “?Student wurk : o




ORGANIZATION FOR INSTRUCTION

1. Size, age and level of pupils
2. Mobility of the groups (classrooms and other resource centers of school)
3. Mobility of instructional materials

4. Role of aides and voelunteers

CHRONOLOGICAL ORDER OF PROGRAM

Order of stages of program development (in-service, demonstrations, training)

LINE AND STAFF RESPONSIBILITY

Roles of principal, teacher, director, supervisory social worker, counselors.
itinerant personnel, teacher aides, volunteers, special school personnel

The written report of each consultant follows:

Dr. Theodore Harris

On May 10-12, 1971, it was my pleasure to serve with Ir. Addie Mitchell
and Mrs. Ivanetta Davis as a member of a team to evaluate inféfmally the work
of the Urban Lébcraﬁﬂry in Educatioﬁ in the Waré'Schgnl,:the GrantrPark~S§hea1,
and the M. Agnesljonéé School. ‘Théuﬁibaﬁ LéEofataijih E&ﬁﬁétiaﬁ:sféff agd o
the school staffs were most helpful invenaﬁling us to fisit virtually'all
classrooms in the schools ahd’ta ﬁeéf briefly with théif teachers at the end
npfvtheséh§Q1'day.  o ”

I was partlcularlyflnterested 1n observ1ng the mndel readlng pregram

which I understand has been in operatlon for twa years at the Ware Schaol but

""frwhlch has been 1n the prnress af develﬂpment 1n the other schools anly durlng

‘::5bthe currant Schpul year. It 13 als _my’understandlng frcm the annnal repart

‘;?faf 1969—70 that the mnst 51gn1f1canfﬁga;ns have a::urred Ain the Ware Schocl




where the model reading program is more firmly'éstabliéhed and where an in-
tensive in-service training program for teachers has been conducted. The
following comments will be relatéd to the major topics suggested as foci for
evaluation.

With respect to school tone, it was evident that each schanl; however
different, took great pride in maintaining a pleasant environm.at for learn-—
ing. The newly painted "psychedelic" doors and improved lighting in the
Crant Park School is just an example of that. In each school liberal use was
made of attractive bulletin boards, signs and slogans to stimulate attention
to reading. Very noteworthy was the active and purposeful classroom atmosphere.
free from tension. Teachers, community workers, and other memberé of the
school staff were relaxed and cooperative. Thére was ample evidence in each
school that the entire staff was working as a éeam@ Classroom organization
was informal and mobile, each classroom being arranged in a way that was com-
fortable to teachers and pupils. Instaﬁces of peer teaching in the several
schools, and the use of high school pupils as tutors in-the Grant Park Schacl
were natewﬁrthy; After viewing the actions of several hundred pupils in these
schools, 1t lS evident that they exercise selfscontral and assume a great deal
of independence in learnlngi Disc;pllne was nat a problem.

In general, the teaching staff ebserved in eéch of the schools was one
which appeared to be self-assured and which presented good models in their use
af laﬁguage. 'It was appareﬁt that most cf the teachers had 1earned~ta pPlay
several rcles, scmetlmes wnrklng with a small grnup or the entlre class and '
sametlmes w1th an 1nd1v;dual pupll while the ather students carrled out” 1nd1—7
v1dua11y prescribed pragramsir There Was ample ev1dence of emphas;s upon the :
,'d;ag3951s Df spec1flc 1evels nf read;ng and ianguage ccmpetence, w1th Speclflc_=
!materlals and evaluat;ve exerclses planned te deveiap speclflc skllls_ The

Ay




structuring of the activities in most classrooms observed was such that I saw
no instance of a pupil loocking around for something to do in his spare time.
My general impression of the tssching staff observed was one of competence and
pride in their work.

It is very difficult to make judgments about the curriculum on the basis
of a very brief visit to a school. The basic skills cufricﬁlum in reading,
particularly in the Wsrs School, is guite'prescriptivs; There appeared to be
considerable more e .dence of frsebfscrsatianal reading activities in the
M. Agnes Jones School, for example, but this‘imprsssion may have been acci-
dental due to the timing of the visit. It did appear to be very clear, however,
that the emphasis on reading in relation to other language arts activities was
encouraged thrcughout the school day in all schools. 1In sddiﬁicn? a number of
examples of pupil-centered learning activities were observed in each of the
schools. It was gratifying also to note the range of maferials available in
each classroom, including classroom libraries, and to sense ﬁhé important rols
which ths'librarian vai@usij piafs in the réading program. Listening stations
are also a prominent feature in_therclassréams and were actively in use. The
reading resource center in each school is weliﬁorganizedrto provide further
dlagnost;c and remedial help to puplls who need it. Partlcularly nstlceable
in the materials used for sklll devslepmsnt was the emph531s upon rslatlvsly
shart spec1f12 materlals whlch csuld be flexlbly used in 1nstruct10n and
could be readlly assessed by PUPil or teacher. | |

The in-service educatlnn phase of the develspment Gf thlS pragram, a
‘s”phase wh;ch I undsrstand 1ncludss 1ntsh31ve wnrk Wlth teachers ‘upon spsclflc
‘°aspects of the teachlng of bas1c rsadlng skllls Qn the one hand and the |
Adevelcpment Gf 1ngu1ry‘methods on the ather; cculd nst be sbserved in pfacess

'ﬂ,but onlyvin terms of ;ts'ppesumsd effsct,upan ths,actlensrsf tsachersg The
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observed evidence mentioned previously of the obvious sqmpstsnce and ss1f=

assurrance of teachers and their sssistants in the classroom was quite

evident. I also observed a number of cases in which tsachsrs used sffsctlvs
- leading questions. In several instances, the evaluation staff was challenged

to identify the lead, certified teacher in classrooms which also contain a

community worker or teacher's aide. The level of competence of the latter
was generally very commendable and is direct testimony to the effectiveness

of the in-service and demonstration program.

T bt i o e N e

The latter obssrvstion lssds‘naturally to the question of the general
effectiveness of community involvement in this experimental prsgram; There ' i

" is impressive evidence that sucﬁ involvement was effective not only in
sscuring'the help of ¢ammgﬁit&'G§fké£s isﬂthsmslsssrsoﬁrﬁgr iﬁ”msre’indirect
ways in raising staff morale, in pressing for needed improvements in school |
facilities and involving ssmmunity=1eaders in stimulating grass roots support i
for the program in.the sshssls. The designation of professional and volun- i

teer members of the school organisatisn to work with parents and children
from the prESQhDal levels through upper grades is a further 1mportant contrib~
umngismmr. o - o | |

It is my overall imprsssion that the model program being dsvelspsd in

these expsrlmental schouls is one esssntlally dsslgned for the prsvsntion

of rsading dlfflcultiss. There is great emphasis upon the development of 1

languags facility before school entry snd subssqusntly'throughout ihs

sshesllr d,ng prsgrs n. It”is 1 ear thﬂ ;nst,uct onal prlsr syﬁhv:

'been 1dsnt1f1ed.' Spsslflc gcals which appsar ta bs fnr ths most parr :', !

;attalnable have bsen set.r Thsre 1s a. dlStlnCt smphas;s upon sdgustlngﬂs;;:; |
sllnstruct1anal tasks tu 1nd1v1dua1 nseds.  hs teachlng sppraach 1s essent;slly

'dlagnsstic w1th cantlnulng assessment and rstsach;ng.' Ths gsneral atmosphere

3.
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and tone in the schools is one of ﬁupiliteacher and pupil?puéil acceptance.
There is total staff commitment to the experimental program, a commitment
supported by community involvement. |

My general assessment is that this highly structuréd model program,
designed to meet the neeﬂsraf a disadvantaged population, is well Gn the
way to aéhieving its goals. The extent to which this model prcgram.will‘
achieve the full range of goals of a broadly conceived developmental pro;~
gram can only be ascertained by extended follow-up studies over a period
of years. I would recommend that such studies be planned and conducted

for a more adequate assessment.

AIvanettarDavis

SCHOOL TONE

After spending three days studying the schools in the Education Improve-
ment Progect of Atlanta, Geergla, I concluded that an excellent job had been
done. There existed a most favorable atmosphere for 1earnlng and teachlng.

The bettor methods of conducting the learning-teaching process vere in opera-
tion. All subject matter is presented on a high plane; however, most pregfess
has been made with reading.

" Excellent phys1ca1 facllltles including physical plant, equipment and

| subject matter mater1al° are malntalned. In'thls‘regardg‘the bulletin‘buards
.iare beautiful— 1nterest1ng»and‘colarful |
- The except;gnal teachinﬁ materials that were in use 1ncluded several Publls
':_catlnns wrltten byEMrs. Mlldred H Freeman Theijererex:ellent 1n_every respéct'
:ff;and she lS tn be cemmsnded accordlngly. S
Spec;al emgh331s has been placed on. readlng_ Iheféf@re,»aéhievémehtsviﬁ

>ifﬂreading have been superlar.g ..ﬁ
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The students show a high degree of wanting to learn to read. They are
motivated through their own success. Likewise, motivation comes from class
organization and the attitudes of administrators, supervisors, principals,

teachers, parents, and community leaders.

TEACHING

The teachers have an excellent attitude toward the teaﬁhing learning
pracéssg The Pupils are involved in.their iearniﬁg,byet the teéghérs stand
ready to assist when needed. It was evident that the teachers are well preﬁ.
pared. These strengths manifested themseiygs as the teachers conducted their
classes. | .

7 Theyrhave 1nd1v1dua11;ed 1n5truct1@n glVln? help where needed Thel

pupils show a high degree of knaw1ng how to work ;néeﬁéﬁéently; o

The peer group team teaéhing'is an éxeellent way of having pﬁpils ﬁévelep
a self—lmage as well as developing Self—cnntrﬁl. |

The teachers have an excellent relatlonshlp between teachers and teachers
and teachers and puplls. | |
CURRICULM |

The teachers show tgat they’have gainedvmuch knovxledge and ﬁroficiency
:vtﬁreugh inéservice tfaining., Théigare éble!té'ﬁonl theiffideas'and'kﬁaw;hQW3‘
‘Ltn prgv1de a better 1earn1ng env1ranment “for | pupils. Tﬁéffeéchefs'wérk well -

J?gfogether plannlng what tc teach and haw tn teach, and what mater;als and equ;p—

 ’ment“shuuld be used ta develop ccncepts ,'d generallzatians. The chlldren are

1 1d ;n:fhe currlculum‘ ;;€ i ,ow what they are suppesed tn dg and they




total reading program. Fach teacher is carrying out the same reading activities
to streagthen the weaknesses found in most reading programs.

The teaéhers are utilizing multi-learning aids (many materials and equip-
ment) to help boys:and girls to find a better way of learning. To see each

teacher with the necessary materials and equipment to teach was most delightful.

ORGANIZATION FOR INSTRUCTION

Intra-grouping was carrled cut within the classfoom agdbpﬁpils had the
opportunity to work individually or in small graﬁpé with an aide or a volunteer.
The Atlanta School System is to be commended for iﬁs foresight in decreasing
the class load in schools in culturally deprived areas.
needs gfjthafnunils are heing met through special classes for the slow
learner, reading teachers, physical education teachers, resource centers, aides,

volunteers, and community leaders.

CHRONOLOGICAL ORDER OF PROCRAM

The: develapmant of the bducatlon Impravement Pragram through planned in-
service, demanstratlngs, training, and plannlng on the job has pald off in great
d1v1dends. To get teachers ta change and to get satlafactlan from a job well

dcne is one of the best things that one could hope for in the field of educat;an,

: 'LINE AND STAFF RESPONSIEILITY
el Dr. Sldney Estes, Mrs._ M;ldred Freeman, and Mrs. Lcuj_se Genrge have done a

' magn1f1c1ent JGb of gettlng prlnclpals§ teachers, teacher aldes, v@lunteers and

.'7 cgmmun1ty5leaders 0" cnoperate 1n determlnlng and meetlng the needs af the chlldren.

To get penple 1n the cammunlty tc assume a. leadershlp rule 1n gettlng other

>' ;ipe0p1e in the communlty ta wcrk tagether in. order to brlng abuut change far the

:<;better 1s qulte a feat.3 And thlS has been accampllshed only’thr@ugh the 1eader=flf

 ”?:sh1p andf“nr351ght af the dlrector, assoclate d;rectar, reseurce a551stant,,,-rl

.\)v-
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Principals, and teachers. This achievement is the result of the excellent

manner in which this phase of the program has been carried out.

Dr. Addie Mitchell

Introductory Statement

| Three days -f visitation by a team of three evaluators were spent in
observing and appraising the work of the Sch@olS'involvgg in the Education
Improvement Project~~The Urban Laboratory in Education. This allowed one
full day in each school, between May 10 and May 12, 1971.

At the beginning of each day, we were briefed by the principal of the
given school regarding its philosophy, purposes, plans for achieving the
purpose of the school, nature of school population, composition of. the
community served by the schodl, and the school program as it was designed
and facilitated in the given setting. This type of orientation and descrip~
tion in each school allowed for a question-answer period with the Pr;n21pal
prgv1ded an cppartunlty for him to meet the evaluatarsg and prov;ded a time
Cin Whlch we cauld share accumulated data relatlve to the mcblllty of the
,schaol p@pulaticn, its-prcgress in terms of reading achievement, sige,@f
'échcal population, aﬁd‘changes taking piace as a result of educational,
véccial,'pﬁliticél, and eccnemlc factars.

,.To eﬁd'éaéh day”s v1s;tatlcn, we met w1th the tatal faculty and staff
,of each school for a reportlng 52531an, at which tlme each consultant summa—

,:izé&-his‘ébsevvationsi: Th;s report is a summary of nbservatlcns and c@nclu—'

ions | whlc:h were 1111t13,11y shared verbally w::.th the respective facultles in
":capsuLe fc:m at the ‘conclusion af “the" v151ts.irﬁgff’
Dhservatlons were made specif;cally'ln seven areas as prov1ded for .in

A[an evaluation form, supplled by’the Assoczate Dlrector.d The.general areas




of scrutiny were the following: school tone, teaching style, student behavior,
curriculum, utilization of materials, organization for instruction and order of
program, 1ine.ané staff responsibility.

In addition, this observer gave attention to classrncm management as
reflected by teacher behavicr——évidences of praise and rewaré, or incidents
of command, punitive measureé, ar,afher negative means of achieving of behavior
modification. Accessibility»and_adequacy of fundamental an& supplementary
materials were also viewed as important considerations as was evidence that the
teacher had ﬁplanned specifically for the day," and was moving in the direction
of achieving specific goals. Teacher personality and rapport were noted, as
well as the reiationship between teacher and classroom aide, teacher and pupil,
pupi; and pupil, and so on. | |

The evaluator feels that it was entirely possble to remain objective, and
that a complete day of free movement throughout the school from the cafeteria
to the classroom from the playground to the portable units provided sufficient
cppcrtuniﬁy‘to see the séh@al inmpperatian_and make a vélid judgment regéi&img

- its effectiveness asia?result;éf~théfEdEcaticn~Impravement~Prcjécti

SEhGGl Tonezl Rated as exrellent in each éch@ai as - refiected by‘calcﬁful and

'attractlve surroundlngs, clean and camfartable wnrkﬁstudy environment , a |

'genarally‘relaxed atmnsphere, appropr;ate slogans and bulletln haards, and
rr,camplete invaivement of teachers and pupils 1n the~"bu51ness of the dayi"”

{4up11 ;ndependence an& centrol ;n regard to mpv1ng frcm task to task were

}a hlgh 1eve;; apparently fcstered by gcod classranm Qrganlzatlan,

7fcareful pupll—teacher plann;ng, clearly—defined g@ais, and Wellﬁchﬂseﬂ act1v1tles

: .fta accampl;sh thoé_ gnals.2 The fact fhat E A Ware Sch@al has had the beneflt

fand speclfic emph351s of the EIP Prcject over a 1onger period Was ev1dent whlle

J“1n each nf the other schenls there was s;gnlficant ev;dence of hlghly p951t1ve,

IText Providad by ERIC.
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’chanclude what the effect may be on thE‘hearlng of these yo

and praiseworthy change. Particularly impréssive were the informal classroom
arrangements, use of rug-covered corners for the smaller children--allowing
an opportunity for sitting on the floor, kicking off the‘shoes, and DtherwiSE_
relaxing while reaéing;

Rating -- Excellent

Rated as very good, since degree of skill and effectiveaess

varied from teacher to teacher and since styles which were'distinctly:innevae
tive were observed., as well as those which were traditional. In most class-
rooms, the particular activity in progress at the time of visitation revealed
intelligent questioning on the part of the teachers, highly favorable exchange
between and among pupils and teacher, or a variety of activities being con-
ducted at a given time by different groups, thus giving evidence of a high -
degree of indivjdualizatian.

| Pupils were alert and cheerful: teachers weie generally relaxed and
apﬁérentlf secure. The wellQmodulated toge wa.s in evidence in most quarters;
heweVE?gmthe_néise;level Qf,pre—schcélerswwaé de:mad tc be.tcc,high-atuEa A0
' Ware to make thevtwo!grﬁup activity very effective. One group, of necessity,
distracted the'other by'virfue of exffémely:lcud communication betweenvand
'fiamong pup;ls and teachers-' Tt is suggested that the nolse level for pre; L

schcolﬂrs be can31dera 1y reduced 1n thls Sétting.‘ Tt is net pqss;ble-to,_

imgsters in 1éter

--;_llfe, and how Tuch they'may be 1mpa1red atfthe nelnt nf 1nten31ve chcentra— L

':'Ition, when effort ta 1earn is. fastered 1n a- setting fraught w1th h;gh ;nten51ty

';{Vof saund and a nlghly dlstractlng atmasphere.v

: It was rewardlng :;“e3751lent readlng taklng place 1n all the schﬁals, _




tive of the type of reading which pupils will engage in as they move into
adult life. Apparently through careful in-service training, the supervisors
of this program have beeniablé to stress the‘importance of achieving a fine
balance between oral and silent reading, and obviously 'round-robin" reading
is dead in these schools——a timely death. I might add.

There was evidence that both principals and supervisors have been obser-
vant of teaching style and have srotted a few specific areas in which |
teacher-pupil rapport needs to be strengthened, in which attitudes toward
change need ‘o be fostered, and in which assistance with flexibility and
classroom management is being given.

Rating -- Very Good

" behavior was excellent. There was a

In each school, punl.l
high degree of self-direction and self-control; discipline was evidently
aéhievéﬂ thraugﬁ involvement of each pupil to such an extent in something
which he liked te do that punitive measures, commanésj and authgritarian.
attitudes on the part of the teaéher5'were neither necessary nor being
utilized. Children demaﬁstrated unusual independence at E. A. Ware School,
with great freedom of purpnseful movement toward well-defined goals. Vary-

! :1ng degrees of  success were. achleved at thﬂse two palntsE=1ndependence and
Irﬂedom of mﬁvement—sln the ﬁther tWB sch@cls., o

At M.'Agﬂes Jones;.there—appears.te be a need for 1ess_rigidity at the.
pnint af teacher cantrgl, as. puplls are led: to became more responsible for
 *nd accustnmed to- Self—lnltlated and sElf-dlrected behav1aral cades, Less
flelellltY, cverall was Dbserved in thlS school than in 31ther of the
'athers;  ‘k . ‘
At urant Park puplls and teachers ‘are not at- the polnt where they are

oblsvlcus ta the presence of vi 51tnrs, in mﬂst 1nstances. -In mnst class-




rooms, the presence of the evaluators seemed to distract both teacher and
Pupils.

Systems of reward as means of behavior modification were highly apparent
and commendable in all schools and varied from a handshake to a pat—@n—the
back, from words of high praise to time given to engage in a favorite activity.
A concerted effort is being made to improve the self-image of pupils in each
school, to develop a sense of self-esteem and self-worth. The feelings that
"I am somebody," and "I have a contribution to make," were being fostered
through obvious and innevative ways in each school. Pupil behavior reflected
well-defined behavioral codes and a striving toward self-confidence and self-
control.

Rating -- Excellent

Curriculum: Methodology, Activities, Schedule, Other.

It was very apparent that reading was the key to the curriculum in each
school. Materials were varied, accessible, attractively arranged, and seem-
ingly adequate in quantity and appropriate in quality, to facilitate réading

in all of the content fieids. Where classrooms were departmentalized, equipF
ment, materials, "kits and kaboodles" reflected the subject matter emphasis
to a high degree. It appeared that the work at E. A. Ware was highly indivi—
~dualized and based onvdiagnasis and prescription, such that the classroom-
clinic hadrbeen achieved. For example, no room was observed at Ware to have
all pupils working on a single activity or usingrthe same mimeographed

‘material, or reading from the same book. Se%ergi acti&ities were being
cﬂﬁdu:ted utilizing listening stations, filﬁstri?s, silent reading from
’tradebaékég work—-study type reading from practice materials, and so on.
ﬁérying,dégfees of successful individualiéatian and grouping were observed

at Crant Park and M. Agnes Jones,. from highly comaendable to poor.

. T
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Some grouping, while physically achieved obviously did not reflect individ-

ualization within the group, since all pupils worked on the same mimeographed
materials or the same textbooks. ﬁere again was revealed the significant
impact that the EIP Project is having, for at E. A. Ware, in which it has
operated longest, there was the highest degree of individualization. Change
comes slowly for some teachers, but this evaluator views the Project Su?er—
visor and her staff as equal to the task of facilitating change in all the
schools to equal that of E. A. Ware, given equal time.

Rating ~——- Very Good

Utilization of Materials: Organization for Instruction and Order of Program
This evaluator was impressed and even fascinated by the fact that the
Basal Reader was not in use in either of the schools, except as enrichment

material, sﬁppiementary or free reading; The feaéing skiils Wére'being

taught from é wide variety of materials, making use of Experience Charts,

multi—levei kits, Webster Practice Readers, Barnell and Léft Skills Series,
Hay'Winganhsnicsg and so on. A viable sequence of reading skills had been
established and taught to teachers during in~service meetings and through
demcnstrations by the superv1sar; -One of the very strong and even dynamic
features of this pragramris 1tS highrlevei of insservice'training for feachers,
gnfﬁchﬁgliiime; This>appraach tcrig—serﬁicerhas mugﬁrtégreéémmehd itself._
Pupil involvEment and éatisfactian, iﬁﬁressive testrreSHits;iteachérs'
- statements regarding transfer af skiils and Sklll mastery attest to the
efIECiency of. the appraaches and the materials bEing utilized in the Urban
ALaboratory far the partlcular populatign bEIRg served. The PhllGSGth of
| the. pragram directors as. gatheren by this evaluatnr seems to be that (1) the
 Basal Reading.as conceived'and utillzed byﬂmgst,teachers leaves "much to be

'desired,"'(2);thquasalfﬂeaderjpfcgfamlUf§i1$7tq,mnve children” in terms of




visible growth which will reflect itself in standardized test scores, (3) the
content of the Basal Reader is often alien to the pupils and creates more pro-
blems than it solves, (4) the Basal Reader might well be replaced as a basic
tool for reading inétructian, in manyv camps, particularly for the disadvgntaged
pupil, and the traditional classroom concept should give way to the,claserOm;‘
clinic in which diagnhosis and prescription are the keys that break the lock-step
approach to learning. This evaluator concurs, and hopes that the judgment
regarding the philosophy of the program is an accurate one.

Rating =- Excellent

Line and Staff Responsibility: High levels of job description and role defini-

tion were reflected among and between all types of school personnel. It was
aﬁparent that each knew what he was abouf, and that he approacheﬂ his task with
a sense of defeticn té-duty, pride in acccmplishméntjraﬁd a désire to cénfribgﬁé.
to the good of the whole. It was not only difficult, but actually impossibie‘
in all of the schools, to differentiate between the community teacher. the aide,
the classroom teachers. All were working with children; all looked and acted

at a highly professional level. At several points, this evaluator was in con-
versation with aides, other para-professionals, even substitute teachers who
were mistaken‘fer the regular Classraombteachér—;sccnmpietE»was tﬁéirrgrasg

of the assigngd tasks and the classroom management. High commendation is in
order here fér'all concefned in facilitatingra careful delegati@n of duties,
fin'ésseéiating_dignity aﬁd a high ethical standard with all levels of work,

and in aéﬁieving.a high»degrgg:af‘caﬁmunitylsuppér@,»exehangé and interaction.
The Cbmmﬁnity Councils in‘ea§§‘séhc§1_are stroﬁgilinks‘bétwéen home aﬁd,community,a
and tﬁeir*efféctiveneSS is étfonce‘appﬁrent on ‘each school ¢ampqs. More power
té EIPs;f6i §9mmunity iﬂ#élfémént is one’ofthe,mostkdifficult aépects of the

schcp; pragfém_té aéhiéyei
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Finally, there was evident in each school-setting, a level of efficiency

and decorum which radlatéd happiness, courtesy and the desire to be helpful.

The concern and mutual interest of all persons, emanating from the Project

Directors and pervading the entire school situations, were outstanding and

even extraordinary. We were never at loose ends during any day. The days

were well-planned and the time was excellently utilized through a tightly

scheduled and well conceived series of steps leading through the appraisal.

Rating -= Excellent

Re commendations

1.

That more publicity be glven to the acccmpllshments and innovations
of the Urban Laboratory in Education (EIP) in the Atlanta area,

in order that the entire system may profit from its contribution to
these three schools and communities. Interv151tatlon is recommended.

That the project be given pub11c1ty in the Reading Teacher? which .
is the official organ of expression for the e13mentary'teacher of

reading.

That comparative data be collected and a research design devised to
determine the feasibility of utilizing the techniques of the Urban
Laboratory in other disadvantaged areas, and even in less dlsadvah—

‘taged ones.

That the plan to include infants and toddlers in- the preschool pro-
gram be facilitated as planned, and that the program fnr four-year-
olds be continued. -

That thlS team of evalnatérs go on record as recommending to the
Atlanta Board of Education that the Project Directors and staff

“be kept in the Atlanta School System after the completion of the

term of the EIP Project, and be given the responsibility of
"bringing other schools vp" in ways which they have DbVlcusly
succeeded in d@ing in these three schonls.

That a research study be made af the relatlve effectlveness cf u51ng

:-dlttﬂéd materlals repraduced in purple on white, as oppnsed to the
‘use af prlnted texts in th91r ar;g;nal Iarmat., :

dlttned CDPlcS, to 1nsure clarlty af repr@ductlan, utlllzatlan of

' the 51ze ef pr;nted arlg;nal approprlate to the age level af the

.farmat, and sn nn.\ The canditlon of the equlpmant, the care exer-

’””clsed by the perscn wha utlllzes the egu;pment to reproduce



10.

materials used by the pupils, and the quality (weight) of thekpaper
used should be major considerations, as teachers make wide use of
reproduced copy.

That what appeared to be the application of a phonetic approach to
basic sight words in the kindergarten and preschool be replaced
with a wholeword approached, since auditory discrimination does not
mature in the average child until age eight and after. (If this
recommendation conflicts with the philosophy of the program, please
delete.) Suffice it to say, the value of phonics, beyond listening
exercises to develop auditory discrimination, is questionable at
the earliest levels.

That Reading Centers, such as those found in the three schools, be
publicized and visited by many persons in the Atlanta School System
in order that the technique for setting up such laboratories for
remedial instruction might be conveyed throughout the system.

That teachers be encouraged to continue their professional training
at the university level in order that in-service might be less
difficult, and in order that the fundamentals of diagnosis and
reading instruction may be learned in theory, as well as in practice.
A thorough grounding in the research wiich undergirds the teaching
of reading, the theory of learning, and the whole educative process
can be a valuable asset to many teachers who may wonder: ' hy do

we do it this way?"

I am grateful to Mrs. Mildred Freeman and Dr. Sidney Estes for having had

the opportunity of being a part of this evaluation team, for having had the

experience of learning about the effectiveness of the EIP Program firathand.

Truly, I shall be a drum-major for EIP, and I hope that I may have the chance

to serve you again.

bt
0o
[SN)



Atlanta Education Improvement Project
DEVELOPMENTAL AND REMEDIAL READING

HOME ROOM TEACHERS' EVALUATION OF PROGRAM

I. Reading Center
A. Atmosphere
E., A, Ware
Grant Park
M. A, Jones -
B. Eguipment
E. A. Ware
Grant Park
M, A, Jones
C. Instruction
E, A, Ware
‘Grant Park
M., A, Jones
D. Growth of Students in Program
'E. A. Ware

Grant Park.
.M, A. Jones

i.ll_'-lj\

Attitude of Students in Program

E.“A§ Ware
- Grant Park
.. M, A, Jones

'F. Attendance of Students in Program
E. A, Ware

Grant Park '
. M. A, Jones .

BT
_fé% ‘
o
=y
AW

Good

13
15
14

14
16
13

- 14

13

13
13

1l

13 -

13

12z |

-
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II.

III.

Developmental Program

-Aﬂ

SuggESticns for Improvement of Program -

A .

1.

Materials in Phonics

E. A, Ware

Grant Park -

M. A. Jones

Film Strip Projector and Film Strips

., E. A, Ware
Grant Park
M. A. Jones
Room Library

E, A, Ware
Grant Park

M. A. Jones

Tape Recorder and Records —

Image Makers, etc.
E. A. Ware
Grant Park
M. A. Jones

In-Sérvice

E. A, Ware
"Grant Park

M. A. Jones-

Multl Level Materials—--SRA,

- Lof't Materials, Wébster Readers,@ther

,:E. A. Ware
-Grant Park

M. A. Jones

E. A Wé?e

Has Helped Has Not Helped
Reading Program | Reading Program

18 —_
18 -
19 1
18 _
17 1
13 5
18 —
17 1

"~ 18 1
18 —_
18 —_—
i8 - 2.
18 —_—
17 1
14 2
18 -
17 1
15 4

_Materlals (tapes and records) in science should be added to

-,wonderful collectlnn of mater;als.

2,

This period will also

~include prescription tryouts: and will allow time for the
vteacher to abserve the tryouts ‘and make needed changes.

ol

our

2 A short dlagnastlc perlad is needed for each quarter, with no
- visitors permitted during the period.




SRA laboratories are needed for pupils in class '"on level,"
"above'" level and "bleow'" level in order to adeguatley meet
needs of all pupils.

Phonics should be less synthetic in approach: Hay ~ Wingo
appears to be producing many overly analytical readers.

‘Strengthen what we are now doing and add to it.

The in-service should not be as repetitious as it was this
year. I would like to see more up-tc—date methods employed.

B. Grant Park

1!

More help is needed from aides (or anyone) in testing and

evaluating students:; more planning time is needed to work
with mater;als.

Better in-service meetings should be held.
More high interest, low vocabulary materials are needed, as

is a record player for each room {one that can be used with
listening station); more low level Loft Skill Builders are

‘needed; each school should receive its share of equipment.

More ma*erials should be provided for the very slow or
unmotivated child.

More upper grade listening skills materials are needed.
The pupils enjoy the station very much but would like more

“materials on a higher level.

Always have the Teacher's answer sheets ava.llable Wlth
materials.

_ Supply‘materlals and equlpment to teaahers earl;er in the
;year. '

 The phanicﬂ baaks and readlng - thlnklng skills should be

provided by September. Readers easier than the Webster
Readers are needed : ,

I wnuld suggest more 1ntens've guidance in the use of the
material which wauld enable teachers to use the mater;als

. more effectlvely,

10.

11,

More multl—level material ‘should- be prcv1ded so all pupils
have a kit on the level- (ane lower klt fluated from fourth
thraugh seventh gradé) .

Mure tlme shguld be spent on methcds of teachlng reading,

-give more details related to individualized- instruction;

methads of . anDlV1ﬂg studEﬁts in plannlng.\

124
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. M, A. Jones

A little more assistance in deciding where to start children
would be helpful.

Teachers should be assigned to levels of prior experience:
begin any in-service or other training prior to the actual
implementation and then use workshops as melting pots.

More guidance is needed from the director.

More trade books are needed on various levels and subjects.

Need end of book test for pupils (I am referring to the Loft
materials and Webster Readers).

Demonstrations are necessary in classroom with each teacher.
More direction and help are needed from Mrs. Freeman.

Program should be ready to move in the beginning of the school
year. Film strips and records are needed.

‘More material is needed for each teacher at the beginning of

year, such as records, Image Makers, filmstrips, and similar
materials.



My childfchild's

Atlanta Education Improvement Project
PARENT EVALUATION OF READING PROGRAM

1. interest in reading has increased,

much
some

no answver

2. has improved in reading.

much
some
none
no answer

3. can recognize and understand more

words.

4. has read more bhooks

many

some
none

no answer
and papers.
many '
some

" none

no answer

5. grades in all subjects have improved,

much
some
none
no answer

6. attendance in school has improved.

much

 some -

none

' no answer

7. 'is more anxious ts d¢ iz homework.

;',5 i‘u;nue g

no answer

WARE

_GRANT PARK

M. A. JONES

Number

Percent]|

Percent

_Number |

Number |Percent|

139
117
11

134
124
12

128 |

124

14

107
141

119

129
88 39.4

53.1
94 42.0
2.7
2.2

130
85

114 )
92 4.1
13 - 5.8

113 5
95 4

136 | - 60.7

59 | 26.3
14 [ . 6.3
109 |-

96 |  42.9
14

147

[
s}
b =3

|

i
Hoom
S -3 o

o
£

P~

< =0

135 | 7
47| 2

551 2
127 6

152 30, ¢
30| 136.0




gzg
W - GRANT PARK - ILI A JONES
Number| Fercent || Number| Percent |l Number | Percent
My chil¢
8. talks about the trips, plays, and
- other new experiences he has had
as a result of being in the read-
ing program. . 7 .
much 176 65.2 122 54.5 154 81.9
some 83 30.7 71 31.7 25 13.3
none 6 2.2 20 8.9 8 4.3
no answer 5 1.9 11 4.9 1 5
I have: '
9. 1listened to my child read.
much 132 48.9 98 43.8 152 80.9
some 126 46.7 111 49,6 34 18.1
no answer 3 1.1 0 0 0.0
10. done more reading.
much 110 40.7 85 37.9 140 74.5
some - 145 53.7 111 49.6 43 22.9
no answer 4 1.5 4 1.8 2 11‘




STLAMTA ENUCATION IMPROVEMENT PROJECT

FREE READING REPORT
1970-71

( Read 20 or more books during year.)

SCHOOL

NUMBER OF BOOKS READ

31-40

41-50

51-60

61~70

71-80

81

~90

Grant Park

=

100-110

10 | 25| ) : )
86 | 33| 1 | 1
M. Agiés Jones 0 1

7 | 2] 5| 1 2 2 1
11
2 i
5 | 10 1
9 , |

A3 L 2F - I DR N S
47T | 33] 6] 1 2 1

E. A. Ware

b O e N
B O R O W 3

. 15

wmogn o~ W

15

L

GRAND TOTAL |-

M!O W ~3 fa




Atlanta Education Improvement Project

READING AND SCHOOL COMMUNITY PROGRAM

PARENT AND NON-PARENT REACTION TO PROGRAM

1. The reading program has enviched the ‘B, A. Ware| Grant Park

program of the schonl. —

much 228 132 139
some 12 78 81
none ——— —— _—

2. The mathematics program has enriched
the program of the school.

much : 145 129 53

some 85 - 8 38

none —— — 1

3. The communication skills laboratory
has enriched the program of the school.

much 228 121 126
some 12 97 94
ncne - 1 1

4., The Community School has enriched the
program of the school.

much 228 131 132
some 12 78 10
none m— 1 -

5. The School Community Council fulfills
a definite need for coordinating
school community action.

much 226 123 138
some 14 87 15
none ' — — 4

6. The School Community Council has created
more interest in needs of individuals
who live in the community,

nuch ' 200 79 33
some 40 130 123

none _ —_— 1l 1

1295




7. Do you think any accomplishments or IE. A. Ware | Grant Park | M. A. Jones

benefits have been derived from the = T
Community Council?

much 224 75 23
some 16 132 128
none == 3 4

8. Do you feel the Council Meetings
encouraged more adult interest and
participation in the awaremess of
community problems?

much 190 - 80 21
some 50 12¢ 29
none - 3 3

9. Do you attend Council Meetings in
your neighborhood?

regularly 40 20 34
sometimes g0 44 24
never ' 120 124 32

10. Do you feel the Council Meetings
are interesting and helpful in
giving vital information for citizens
of the community?

much 160 26 29
some 80 25 20
none — - 4

11. Do you attend cluster group meetings
to which you belong?

many 100 10 29
some 80 20 19
none . ’ 60 180 35

12. Is the Community Council bringing
between school personnel and community
leaders?

.

« much ' 219 20 23
some 31 129 25
none - 4 4

13. In what way did you receive information
about the School Community Councils?

School notice 64 60 27

School Community visitor 40 4 49

130



E, A, Ware| Grant Park | M, A, Jones

Neighbor 30 7 9
Newspaper 10 2 3
Telephone 30 — 1
Radio 8 - —
Other 5 - ——

14, Do you think the School Community
Council receives enough publicity
in the community?

much 70 93 12
some 160 15 35
none 10 5 9

15. Was the monthly school community
newspaper welcomed in your home
with interest?

much 100 131 24
some 40 9 12
none = 5 7




Atlanta Education Improvement Project

COMMUNITY TEACHER PROGRAM

COMMUNITY TEACHERS EVALUATION OF PROGRAM

Rating scale:

colum 1 - excellent; column 2 - good; coiumn 3 - needs improvement;

column 4 - not applicable

Rating of the effectiveness in explaining the purpcses
and procedures of the program in the one month In-
service Workshop and other meetings.

E;’ Ag War‘%
Grant Park
M. A, Jones

Rating of the general orientation program in helping
me to understand the community teacher's role,

E. A. Ware
Grant Park
M. A, Jones

Rating of orientation program at the school where I
served.

E. A. Ware
Grant Park
M. A. Jones

Fating of my own willingness to work under the
direction of the principal and classroom teacher.

E. A. Ware

Grant Park
M. A, Jones

Rating of regularity of attendance at school.

E. A, Ware
Grant Park
M. A, Jones
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6. Rating of degree of lLarmony in working with students
at school.

E. A, Ware 5
Grant Park 4 -
M, A, Jones 5

7. Rating of degree of harmony in working with parent
or parents and students in homes.

E. A, Ware
Grant Park
M. A, Jones

a2 Gn
W

8. Rating of evidence that my services were helpful.

E. A. Ware
- Grant Park
M. A, Jones

W
1 k2

9. Rating of my own morale in working in the school,

E. A, Ware
Grant Park
M. A. Jones

vl

10. Rating of my own morale in working in homes.

E, A. Ware
Grant Park
M. A, Jones

(6 e |
[

11. Rating of evidence that the children enjoyed working
with me.

E. A, Ware
Grant Park
M, A, Jones

| L Lo O
b2

A. What aspects of your work did you enjoy the most?

"I enjoved being able to work in the homes with small children."
"I enjoyed meeting people from all backgrounds."
"I was able to bring more knowledge to parents."

‘ }l1{3:3i



Ui felt I was helping to bring the school and community closer
together." .
"I found joy in seeing toddlers learning to do so many things."

Grant Park

"I enjoyed getting tc know children better. I have learned more
about people in general."

"I have learned to appreciate my life better.”

"U appreciate working with so many cooperative teachers."

"When I did not understand something, the teachers were very kind
in explaining."

"It was heartening to work with slcver students and watching their
progress.”

M. A. Jones

"I enjoyed working with children."

"I had fun working."

"T enjoyed helping with the development of slow children."

"T enjoyed working in the homes with infants and young children."

B. What aspects of your work did you enjoy the least?

E, A, Ware
"I did not have enough time to work in homes."
Grant Park

"T was unable to do any thing about some of the problems that the
children had at first; some of the children in school were not
cooperative."

"Taking over classes by myself frightened me at flrst n

"I did not like making home visits."

M. A. Jones
"I disliked working with upper grade students who seemed to be
militants and who were not intcrested in learning."
C. What suggestions can you make for improving the program?
E. A. Ware |
"The program should work out a schedule. so community teachers
could spend more time in the homes."

"The program should be ‘extended so that more families could be
' expcsed "



Grant Park

'"We need more materials to work with."

"I think we need to spend more time in the community, and we need
more meetings where we can exchange ideas."

"More time needs to be spent with Mrs. Freeman.'

"I think I am of most use in the classroom than in the community."

&

M. A, Jones

"The program is in need of better acceptance by teachers."
"Community teachers need to stay with one teacher at least two
or three days at a time."

"Nothing should interfere with the schedule of home visits,"
"We need to work with the same students."

"We need to work in the home more than one day a week."

S | 135
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Atlanta Education Improvement Project

COMMUNITY TEACHER PROGRAM

PARENTS REACTION TO EARLY CHILDHOOD TRAINING

In September I knew what to do at home

for my child to get him ready for school. E. A. Ware

Grant Park

M. A, Jones

much
little
nothing

Prior to this year, I had no idea that
learning begins at birth and development
of the infant depends upon what the
parents do with the infant.

yes

no
During the year, I learned many worth-
while things tec teach my child at home.

yes

no

The Community Teacher taught my child

shapes. '

yes
no -

The Community Teacher taught my child
colors.
yes
no
The Cormunity Teacher showed me how to
teach likenesses and differences.
yes
no
The Community Teacher taught me hdw to
teach the concepts below with meaning:

a. more than yes
. no

b. less than yes

no
c. .over . yes
' S no

d. under yes

no

7
20
4

31

31

10
25
5

40

40

28

32

32
32

31 40 32
31 40 32
31 40 32




8. The Community Teacher taught me the — - ——T -
importance of a child being able to _E. A. Ware| Crant Park ) M. A. Jones
classify objects such as fruits,
vegetables, and such.

yes 31 40 32
no - _— —

@, The Community Teacher helped to realize
the importancz of reading to my child
every day. ‘

ves 31 40 32
no - - —
10. I learned how to use simple objects in
the home for teaching my child how to
nest and stack.
yes 31 40 32
no - - -
1l. I learned about inexpensive educational
materials and toys for my child.
ves 31 40 32
no . - — _—

12. I learned how to make inexpensive teach-
ing materials and toys for my child.

yes 31 . 40 32

no - - —
13. I have learned from the Community Teachers.

yes 31 40 32

o - - -

" In what respect has the Community Teacher Program been of most value to you?

E. A. Ware

[

"I see how much children will learn if enough time is taken with them,
"I see the need to make a home where children can learn."

"It has made learning fun."

"It showed me how to use what I have for teaching."

Grant Park

1Tt showed me how to work with infants."

"Tt made me realize the importance of working every day with young children."
"T took a new.interest in reading to my children and talking to them."

‘17 Jisten now more to my children."

137




M. A. Jones

"My own child listens better and pays more attention.'

"I have learned the importance of reading to my children."
"I am praising my child more."

"I have learned new skills."

"I have learned what to do from the time of birth."

"T have learned how to make a place for study."

"Learning can be fun. My child talks better."

"I learned how to make inexpensive materials."

"T learned how to use what I have at home."

In what respect do you think the Community Teacher Program is in greatest need
of improvement?

E. A. Ware
"Teachers need to spend more days 'in homes."
"More families should be in the program."
Grant Park

"More time is needed in the homes to work with parents.'
"The program needs to serve all the people who have young babies or pre-
school children."

M. A. Jones

"Teachers need more time in the home."
"More parents should be exposed to the program.'




A,

COMMUNITY TEACHER PROC AM

PRINCIPALS' REACTIONS TO PROGRAM

Number of community teachers used.

E.

un

A. Ware -

Grant Park - !

M.

Types

E. A. Ware

1.
2.
3.
4.
5.

5
A. Jones - 5

of service performed.

They released teachers for in-service.
They assisted children in small groups.

They served as

educatinnal aides to teachers.

They worked closely with community council.
They served as cluster leaders.

Grant Park

1.
2!
3.
4.

M.

They conducted classes while teachers were attending in-service meetings.

They worked with individuals in small groups.
They assisted teachers with some clerical duties and in the preparation

of materials.

Some of them supervised students on the school bus.

A. Jones

1.
2.
3.
4.
5.
6.

They served as
They took part
They served as
They served as
They served as

enrichment teachers within the school.
in tutoring.

counselors.

community teachers in homes.

public relations agents.

They attended cluster meetings.

Rating scale. o
colum 1 = excellent, colum 2 - éﬂﬁd‘ calumn 3 - needs imprpvement;

,Admlnlstratlon of the prugram

!calumn 4 - not- appllcable';‘”
 iRatlng of the" precedures for screening cammunlty B S
teachers by your cnunc11._ ;' Sl o L1213 (4
| | ' E "A. Ware = NN
. - CGrant Park . T x
o My A Jomes | | | lx

ok T




2. Rating of the in-service program for community
teachers.

E. A. Ware ) x
Grant Park x
M. A. Jones X

3. Rating of lines of communication between coordi-
nator and principals.

E. A. Ware x
Grant Park X
M. A. Jones x

4. Rating of orientation of classroom teachers to
community teachers.

E. A. Ware X

Grant Park

M. A. Jones

"

5. Rating of evidence that the use of conmunity
teachers has improved school/community relations.
E. A. Ware X
Grant Park X
M. A. Jones x

D. 1In what respects has the community teacher pregram been most helpful?
E. A. Ware

1. It facilitated the in-service program.

2. It improved the school tone.

3. Children are more anxious to have their parents work in the school (as is
being experienced with the Emergency School Assistance Program).

4. It helped the public relations program of the school.

5. It demonstrated that early intervention can be effectively sustained
over a wide area and secure parent involvement without a great deal
of outlay.

Grant Park

1. The program lowered the pupil = adult ratio in each classroom.
2. The program helped ease the burden of the teacher for some clerical
- and recording chnres, a551SLad in the praductlnn of teacher—made
. materials. AN =
- 3. Two community teachers prov;ded a great deal af a551stance sup3rv151ng
~ children on the school bus to and from school.
4. Insight was galned by all community teachers as to some oi the problems
“faf the scheel. Thls could be relayed tn ne;ghbars and: friends. .

'M. A. Jones

:; Thev Served as enrlchment teachers Wlthln the schanl,




In what respects has the community teacher program been least helpful?

E. A. Ware

None.

Grant Park

1!

and for what seems to be the most contributing factor to the ineffec-
tiveness of this program.

The everyday problems common to us all as individuals in our respective
neighborhoods become school related problems when they normally would
not if persons were not employed in their immediate neighborhood school.

Community teachers are unable to adegquately handle classroom discipline
when they are left promarily responsible for that class.

The one-day-a-week working with pre-school children has had very little
direction supervision and materials. All community teachers are not
adept at working on a one-to-one basis with their neighbors. It is
suggested that one community teacher specialize in this area five days
a week. This would free the other four for five days a week in the
classroom providing more uninterrupted continuity in both areas.

M. A. Jones

They were not as effective in assuming total classroom responsibility
as was desired.



Atlanta Education Improvement Project

COMMUNITY TEACHER PROGRA'

CLASSROOM TEACHERS EVALUATION OF PROGRAM

Rating scale:
column 1 -~ excellent; column 2 - good; column 3 - needs 1mpravement
column 4 -~ not applicable

A. Performance of Community Teacher

1.

Rating of the community teachers' willingness to work
under directions of the teachers and the principal

E, A. Ware
Grant Park
M. A. Jones

Rating of *he community teachers as to attendance

E. A, Ware
Grant Park
M. Aﬂ Jones

Rating of the community teachers in degree of harmony
in working with students

E. A, Ware
Grant Park
M. A, Jones

Rating of community teachers' morale in working in

the school
E. A, Ware
Grant Park
M. A, Jones

Rating of evidence that the cummunlty teachers reniered

_helpful service

E. A. Ware
Grant: Park

M A. Jonps'

f,,Ratlng of the ccmmunlty teachers in’ ability to a5313t
. in certain phases of the Lnstructlanal pragram

“E. A. Ware ‘
Grant Park

— 3
1] 23] 4
0] 3 [—= |-
0] 6 [— |~
10 3] 1~
11| 2 - |-

4|21 5]
316 5]
6 | 7§-- |-
6 | o] 1/
o2 3]~
10 | 3 |- |--
718l 1]--
8 l4]2|-
1 1|1l
6 10 |-- |-
8 |4l1]-
6 7 |-~ |~
3 AL 2 |-
7051 2]




10.

11.

Rating of evidence that the use of community teachers
improved school community relations

E. A, Ware
Grant Park
M, A, Jones

Rating of evidence that the children enjoyed working
with community teachers

E, A. Ware
Grant Park
M. A. Jones

Rating of the community teachers as adequate models
for students in behavior, speech, and dress

E. A, Ware
Grant Park
M. A, Jonhes

Rating of the community teachers in efforts to main-
tain geod order and pupil-teacher planning in the
classroom

E, A, Ware
Grant Park
M. A, Jones

-

Rating of the community teachers in enhancing the
knowledge of early childhood development for the
families with which they worked

E. A. Ware
Grant Park
M, A. Jones

1T§13f4'
o | 4 |— |-
5 | 71311
s | 311 ]—
g | 4| 1]
71 7] 2 |-
g | 51 11—
4 | 9]
g | 7] 1 -
71 71 11—
g | 4] |-
6 | ol 1 |-
g | 5| 2/|--
7| 6= |-
6| 5| 11 4
2| 51— 4




B. In what respects is the Community Teacher Program most commendable?

E. A. Ware
1. The program helped in better school community relations.

2. The teacher was released for purposes of in-service and school visita-
tion during school hours by someone the children could relate to.

3. The Community Teacher Program was a most commendable one because it
reached those mothers, children and families, to make them more aware
of early training for pre-school children and its extreme importance.

4. The program resulted in good classroom management in the absence of a
teacher.

5. The teacher worked with early childhood development.

6. The program provided the needed assistance in classroom activities.
Individualization was carried out thoroughly with the help of the commu-
nity teachers.

7. An immediate rapport was established with the chilidren and, therefore,

they responded to her instructions. She worked well with the slower

children.

8. I fgund the program cammendable and apgreciated the fgct that most of

5. It made the teacherﬁpupil ratio better in the classroom. Thus, mo:-e
individual help could be given.

10. The cooperation between classroom teachers and community teachers was
most commendable and the valuable services that they rendered in the
community. -

'11. The community teachers have worked hard in the classroom and in their

home visits. They have helped bridge the gap between the school and
- community. The parents feel more involved with the sch@al as a result.

‘Grant Park
'"l!vahe program alded 1n the one—tnﬁone teacher-student relat;onshlp.

2. 1The pragram prov;ded apportunlty iar mare 1n—depth, remedlal WGrk.b

) S;i'The prngram bruught parents 1nto the schpol, therefﬁre, glvlng them a
' ~reallstlc plcture of the: prablems and successes. - : v ‘

 4;7iThe Ccmmunity Teacher Prcgram glves the teacher more tlme ta work with
‘»the students. BRRIET o : WL S '




10.

11.

12.

The pragrﬂmKasalsted with paper work such as lettering charts, cutting,
arranging room attractively.

It improved my morale to know that I had a community teacher and to
know that I could depend on her to work with some students individually.

The program provided help for the slower child; it enabled the regular
teacher to carry on more group work; it took some clerical duties off
teacher.

The program filled the need for a teacher aide, which is needed to free
the classroom teacher for more teaching.

It enabled a closer relationship to be formed with the comwuunity. The
community teacher served well as a liason with the community.

Most community teachers were parents in the community and could see
their children and the peers of their children in actual school settings.

The community teachers were a great asset in the classroom as they worked
with the slower learners giving them that extra help that the teacher
could not always find time for. I belisve the community teachers have
improved.the relationship between school and communi ty.

Community teachers decreased the teacher's clerical load and also allowed

the teacher to attend workshops.

M. A. Jones

The community teachers have really helped in relationships with home

and shcool. The parents have a better understanding of the school and
what the school is trying to do. The community teachers are more coopera-
tive. '

It helped to bridge the gap somewhat between the home and the school.

It has broken down many barriers that may have existed between the pro-
fessional and the “paramprefessional," It is "the dawning of the ages."

The 1dea of greet;ng mﬁthers frcm the community is an excellent one.

- The program brings a perscn from the cnmmunlty into the Classraam to see

flrst hand what must be done.

‘The communlty'teachers are able to ga 1nté the hames and. wurk with the
-.children and enlighten the parents on some of their respans;blllt;es.

This alsc enables the community teachers to have a ‘better understand;ng

_and knowledge of what the children really need when working with them ;nr
" the’ classroom. " The cémmunlty*teachers are famlilar w1th them.

V‘The Communlty Teacher Pragram is very g@ad beyause they live in the com~
munity. - They know most of the children and most of them are parents.

. ~§a:léiES '5*;f--5:
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The program provides an individual with whom the children are familiar
on a regular schedule.

She provides assistance to the teacher in the classroom.

She works with youngsters at home who are below school age.

There is better communication between parent and teacher. There is more
communication between school and community. The teacher has more time
for individualized instruction.

She was able to reach one or two children whom I couldn't relate to and
occasionally was quite helpful when I did group work.

The program has given us a better teacher-parent relationship.

In what respects is the Community Teacher Program in greatest need of
improvement?

'fThey should have spent mor
,:befare taklng over her Llas

E. A. Ware

They need to find a way to help the people of the conmunity to better
understand their importance to the school and to become aware of the
fact that they can help their children by becoming a part of the school.

Community teaéhers should have a refresher course in English.

The Community Teacher Program is in greatest need of more teachers and
facilities for training mothers to know what to do and how to do ior
their children who are not of school age, in order to make the whole
scheme firom home to school congruent and smooth.

The Community Teacher Program is in need of classroom instructions.

The community teacher must know how to assume respon51b111ty and take
1n1tlat1ve.

A riore adaguate understandiug of the readlng program is. essentlal.
Mét?rlals used in the gchool “should be explalned in regard to usage.

Grant Park '

- The teachers were called upan to do so many'ather tasks, that very

. -seldom could we say with certainty the time they would have with us.
‘Therefore, adequate" ‘planning became a real chore and without: the -
‘planning, we’ cnuld nct utlllZE all the materlals and equlpmenf at our
’d:sposal. {' i R e S S - SR




passed out to all teachers. This would have allowed the teacher to
plan tasks for the community teacher. This consistency was greatly

3. There should be more community teachers. Every community teacher
shoul:l give each teacher that she assists a definite schedule so
that teacher can make her plans accordingly.

4. There should be more community teachers hired so that more time and
assistance could be given to the classroom teacher.

5. A community teacher should be assigned to regular schedule in order
that the classroom teacher may use her more effectively.

6. More community teachers should be hired so that they can be better
utilized. The schedule sometimes is not flexible enough to meet
the needs of all the teachers.

7. The community teachers should develop techmiques of discipline.
Children tend to show off whenever community teacher enters class.

8. A good schedule should be developed so that the community teachers
can spend at least a half of day in one classroom.

9. More regular visits to the classroom are needed.
10. Visits to .the classroom should be accurately scheduled.

11. Dpefining the role of the community teacher would give the classroom
teacher a more realistic picture of how to use this person.

12. Educational "know-how" is needed on the part of community teachers.
13. They should learn to follow prescribed pians.' |

-14. They should improve the scheduling of their time.

15, Refresher work in content areas 15 needed.

16. A deflnlte teacher planning time is needed. A set txme to help teachers,.
other than in-service time, should be establlshed. S :

H. A. Jcnes

,77777 fﬁ_

‘:lij'The pragram needs to traln ccmmunlty'teachers in- areas nf dlsc1p11ne,
handwrltlng and general educatlan techn;ques. - :

_,2?"The cammunlty teachers need to be ln the classrcom at regular tlmES.

fég,fMﬁre emphaSLS is needed en worklng w;th parents who dre Lﬂdlff&r%ﬂt
o or ﬂlSlnterested.”., . : S




6.

Community teacher should be able to work with teacher more than just
when teacher is being released.

1 never really saw my community teacher to discuss plans and my chil-
dren with her. Consequently, she never really acomplished much.
Attendance was also sporadic, so I was never sure when I would or
would not have a community teacher. Classroom control was also poor.
Perhaps some techniques would help this. More planning time and an
opportunity to discuss problems would be appreciated.

We need time to sit down and talk with communitv teacher about what
we are doing and how she can help. We shouldn't have to do this
while children wait. ‘

We need more capable mothers.

Assignments, placements, and/or schedules should be more strictly
adhered to. If the central office is responsible for the above
mentioned, then changes should be made only from there; however,
if it is going to be a local situation, then I would prefer not
havii.; an "assigned" community teacher. It is very frustrating
to have activities planned around certain people and times and
not have the people show up without prior notice.

Duties of the community should be spelled out to them, and to
certified teaching staff, and to the administration staff.

T




Atlanta Fducation Improvement Project

COMMUNITY VISITOR PROGRAM

PRINCIPALS' REACTION TO PROGRAM

A. Number of community visitors used.

E. A. Ware -
Grant Park
M. A. Jones -

1
B B3 b

B. Types of service performed.
E. A. Ware

They helped parents with personal problems.

They helped people to understand function of community council.

They helped teachers understand children's problems.

They helped to secure contributions of goods and services for individ-

uals arnd the school.

ot b

Crant Park

1. They made needed home visits.

2. They attended cluster meetings.

3. They assisted community residents in seeklng solutions to problems.
4. They provided limited transportation in emergencies.

5. They acted as liaison between school and community.

M. A. Jones

1. They acted as liaison between clusters and council.

2. They identified problem areas of community.

3. They contacted agencies for supportive measures.

4. They attended mass meetings related to commmnity.

5. Secured products for needy families.

6;',Acted as publlc relatlons répresentatlves fcr the schcal.'

{C.fiAdmlnlstratlan of the pragram
S :Patlﬂg gcale I : S : ‘ ,
;}fcolumn l excellent,“cciumn 2 - gaad! cqlﬁmg SVﬁ'needs improvement;
‘“calumm 4 = nﬁt appllcable  j“: o S :

E. A Ware | x|
'~ﬂg,M-TA;fJQnes B R B




2. Rating of the in-service program for community visitors. 1;f;z’5 3 7%4

E. A. Ware X
Grant Park x
M. A. Jones - o

3. Rating of lines of communication between roordlnator
and principals.

E. ‘A. Watre x

. Grant Park , X
M. A. Jones X

4. Rating of orientation of classroom teachers to community'
visitors.
E. A. Ware

Grant Park
M. A. Jones

M o

™

5. Rating of evidence that the use of commmnity visitors has
improved school community relations.

E. A. Ware o o x

Grant Park
M. A. Jones X

™

D. In what respects has the community visitors program been most helpful?
E; A, Warer

1. It has 1mpr0Ved the publlc relations prOgram. '

2. It has improved the school tone. '

3. It has improved the daily attendance of children.

4. The program ass1sted greatly in securlng matchlng funds for lmprcvements
: for playground. :

-5.V‘Parent part1c1pat10n in school act1v1t1es has 1mproved.

;Grant Park

_:The program prov1ded needed home V1s1ts.f

. They attended cluster meetlngs.;’ e S SR _

'fvThey'alded in“seeking solutions to. problemsfof:communlty res1dents.3,;'
They prov1ded transportatlon'ln emergenc1' S - -




grant Park

The ambiguous nature as to school - visitor responsibility to whom and
what seems to be the most contributing factor to the ineffectiveness

of this program. The everyday problems common to us all as individuals
in our respective neighborhoods become school related problems whereas
they normally would not if persons were not emplnyed in their immediate

neighborhood school.

M. A. Jones

They were ineffective as public relations representatives for the
school.




Director'ys Evaluation

Two years of experience in the Atlanta EIP provides a base for some
thoughts concerning the aims and écccﬁplishments ef the project.

The project's most notable success has been in teacher educgticn and
instructiaﬁi Thanks to the highly competent two staff associates, Mrs.
Mildred Freeman and Mrs. Louise George, significant demonstrable results
have emerged from project endeavors in these areas. Local school admini-
stration and staff receptiveness to improvement in each school has been
commendable.. The latent desire to improve and strengthen the instruc-
tional pfcgram in each facility emerged hearteningly, particularly in
the areas of Reading/Language Arts.

Likewise, we have received considerable cooperation in each school
regarding efforts to upgrade,’improve and expand the appearance, atmos-
phere and teacher-learning hardware'within eaﬁh'building It can be
accurately'stated “that each EIP schnal has taken on an aura Qf a "learn- .
ing center" :n areas of teacher att;tude, room arrangement ingtruc-

tlonal act;v;ty, and pupll 1nterest in schonln Teachers ln eaﬂh EIP

‘w;,schaol appear to want to be there, engay what théy are. do;ng, and feel

*3cnnf;dent that th31r appr@aehes and pracedures are approprlate tn the

: Settlng.. Puplls alsa appear cnmfartable and happy abnut be;ng ln schcal.‘4




Educat;on, and for31gn based employees @f the U. S, State Departnent's
Agency for Internatlanal Development. Dther v1s;tors ;ncluded all ‘the
prlnc;palsxafbAreg'I-bf thé,AtlantarSchoﬁls, Area I1aff1ce;staff5:the
Title:i §i§gctqr,the'aésistant superinténdénf'fﬁr”iﬁstruétinh,agd.cher
membeféi@fkfhe staff of the instructiﬁnalvSefvi¢35‘Cenﬁérléf'thelAﬁlanta
Schcclé;l :
Thé'first Governing Board meeting of the 1970%?i‘yeaf Wésrheid at
Ware School. At that meeting a filmvﬁastshéﬁﬁvchroniélingfEIFCéctivity
at Ware during the 1969-70 year. The Aflanta Sgperinténdént éf Séhgols,
Dr. John Letson; was present, and he reéueéted ét the écnclﬁsion of the
showing that the film be presented at aﬂBqardfcf Educatiqn briefing
session. In December we came befnré the Beard_aﬁd‘made the'réqueéted
presentation. The Board President, Dr. Benjamin Mays, expressed thanks
fer the presentatian, however, due to the Bcard's preoccupathn with
another matter at that tlmegithe fllm presentatlon dld not adequately

lmpress that bedy w1th ‘the n@teworthy and s;gnlflcani act1v1tles and

achlevements cf the project._~_5af
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leaves much to be desired.

The concept of community involvement in the eduéative process is
a noble one, but it is a concept much eésiér té'advecate than to imple-
ment. Many variables contribute to what is then mislabeled apathy
and lethargy on the parts of parents and citizens in EIP c@mmunitles.
These misidentified characteristics, in all prcbability, are'reflec-
tions of feelings of inadeguacy, powerlessness and disbelief in systems
within "the system" which have been unreceptive, unresponsive aﬁ&é
most importantly, insensitive to the needs of people in these general
sets of circumstances.

Gne of the major prablems is the age-nld‘csmmunicaticns gap.. Over
and over, the attitude that "school people are omnipotent" has been
revealed verbally and nen—verbally by parents and lay c;tizens who have
been involved in EIP School/ccmmunity efforts. The administrativerigi.
staffs and ather staff members ‘in EIP schanls have made certain efforts-
to bridge this gap; nonetheless, an lnv 1ble barrier still seems tn
,v_311st blecklng éfforts taward a w1despread sincere partnership;_géra-

_ fess;onals seem. reluctant to- share pawer and Cantrcliin he‘opgration H

—,rof schacl plants and the overallii;4 1ipng:am;;;;




aﬁ arrangement of this type. At any rate, community involvement in
public education is a delicate and crucial matter. Both partlBE§
school and cammunltles, are mutually defen31ve and suspicious.

This situation became pgrﬁicularly obvinus when Mr. Dave Spengerg
Chairman of the ii 5. 201 éemplex of New Xﬁrk,éity, visited the Aflaﬁté
EIP project for three days in December 1970. During his visit, Mr.k
Spencer met many public school people and parents, as well as members
of the Atlanta University School of Education faculty. My assessment
of this visit is that, althcugh Mr, Spencer very emphatically and
faréefully advécated the fights andrresﬁgnsibilities of schaolyaﬁd
community people regardlng educatlon, what he espcused was SLmultanecusly
accepted and rejected. Bas;cally, rec1pracatlng acccuntablllty'was the
issue dlscussed but thls entire matter turned out to be touchy indeed.
Although coﬂmmnlty peaple and parents seamed to like what they heard
from Mr.jSpencer, they Were dubluus abaut hlr;ng h;m as the;r advacate
for the 1deelngles and concepts w1th whlch fhey agreed ,That. 1n 1t—

self 15 wcrth thlnklng abcut Overcomlng negat1v1sm and SUEplCan 1s‘

éiua dlfflcult task The cancept Qf WAsj'hE:CDmmHnltY gaes, SD 59@5 the :

;__school" st;li appeartitn elude the’Lr orlty"i laca part1c1pants ;Drv _ '“

fﬁth;saeSsential,phaSe- £




Noteworthy also are the work habits of these indigenous berscns.
We found that only four out of the original eighteen Community Teachefs
hired exceeded their ténaday sick leave allocation, and e%en then only
by one day or so. ©One of the four had more, due ta an Gﬁ-thé—j@b ac—
c;denti The fourth person turned out to be unsatisfactnry and was ade
- vised not to seek continued employment in this endeavor. Tardiness was
not a problem. Minimal attrition was experienced, and the losses could
Be considered normal. In the course of the year two Commﬁnity Téachers
became pregnant and resigned. One married and moved out of the country,
and the fourth has already been discussed. Of note, alsog'is the fact
'that four were hired in the sumnmer of 1971 to be s pért of a more per-
manent program in Day Care and Parent Education under Title IVa, thus
cépitaliﬁing on their EIP training, experience and initial émpidymenf

appartunlty'.

Regardlng EIP central office a.dm;n;strat;ve ma.tters, acknowledgment
“must be accorded to the Secretary to the Dlrectgr, Miss Ghrlstlne White.
 'Sng has'beeﬁ invaluable 1n ccllaboratlng w1th the Gcmptraller s aff

.f'~of Encsr'y' Unlverszl.ty a:ld the Dlrectt:r :;n ma:.nta;nlng proper cantral a_nd




It is also appropriate to acknowledge the cooperation and good spi-
rit we have received fr@m.Mr.JHﬁgh Hilliardg‘ccmptraller at Emary,vand
his staff, in helping us keep the project on a seund and solvent ba31s.
In fact each local c@spcnsor;ng institution has been most cocperatlve
regarding fiscal matters since thé suﬁmer of lQSQ.}'A'Sincere‘tributé of
igfatitude is in order at.this time. thhingris ever perfect, but the
last two years of project fiscal éperafien could héve bgeﬁ even ﬁqre
chaotic and difficult without the cooperation and understanding we have
been accorded. |

After myvappointnegt to this post, I was tcldrby an instituticnalj
representative to the Governing Board: "Whgnrjcu‘became the Difegtcr of

project I said to.myself, 'I ﬁuuldn't-have your job.'" I deemed
the comment a compliment, since}it,was made,aftér the project was well
”an 1ts way to accompllshlng ‘some gaals mentlgned earller. Frankly,,L,,
”the rule cf D;rectcr Qf such a project has been ‘a challenglng one, -
ba51ca11y because of the ggvernlng structure, wh;ch has been, and 15,;

‘a. saurce of cancern. .

As Dlrectar, 1 am. @ften as k d',"Whu da you wnrk fcr?" The respanseT 




Such service has often meant advacatlng and espousing phllasoph ies

approaches, techniques, and poSitigns which arekpasit ,;y'received
by one of the pragect entltles and negatlvely rec81ved by another, or -
others. In any case, frlctlcn -is 1nev1tableg in thls caseg 1t is

justified by progress perc31ved. SR - S IR o 7




